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ABSTRACT 

This content analysis schedule for the Santa Fe 
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project in its second year. Included are sociolinguistic process 
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linguistic background of project teachers. An assessment is made of 
the duration and extent of the bilingual component, and the iqethods 
of second language teaching in general. Included is an analysis of 
materials, student grouping, tutoring, curriculum patterns, and 
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see 97 - 1969 1.1 07 

Project rbv - 1970^ 
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2.0 FUiraiNG (ilar!: all that apply) 

2.1 1-Any P.IO:: funding of BILINGUAL px^ograii, if Title 
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0-no prior funding nentioned 



2.2 Year priox* funding began 
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1 - early childhood 

2- elementaiy students (grades 1-6) 

3- secondajry students (grades 7-12) 
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2.5 CfcONCUriREKT funding of ?rograaa(s), if cooperating 

with Ti-^le VII program 
0-no concurrent funding mentioned ^ 

2.6 Concurrent program cooperating vath Title VII involves: 
l;-early childhood \9^^ ^ ^'0 

Q2^1ementary students (grades 1-6) 
3-secondary students (grades 7-12) 
A-teachers 
0-not specified 

2.7 CoTorce of concurrent funding, if cooperating with Title VII 

^^local ^Z^ederal (specif^) 

d^tate 5-other (specify) 

3-university 6-founc^. ■;:*. ri nr-'- crt _ 

2.8 Total Title VII grant (first year only) 

2.9 Total funds for concurrent progr£u(3) coo-;ei.'.tin'.- witii 
Title VII (iir-.t r^-rc) 

3.cQ)lf a UinVSlsm is \/orl:ing xath the Title VII prograiu, 

specif^/ \;hich : .U jr^ .i.v A v-^ j. <.vO H ^ K i C 6 
-none C©U^^< 0^ ScwaV^ ^e. 



2.1 

2.2 
2.3 



2.U -il:^- 



2.5 



2.6 



a. 



■ 2.7 



2.S 



2 Q 



3.0 



I 



p*^ge 2 



A.O 'SCCfE of jPx:0J2CT 
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1- one 4.-foui' 0-not specified 

2- tvfo 5--five 
3^hree • 6-other 



4.. 2 Total number of students in progra:u A. First year 

r. Second year 
C.Thiixi year 



A. 3 Grade level of students in progran; nuiBber of classes per 
grade and total number of students by grouped grade levels 
(by second year) 

Number of 
Grade Cla_s_ses^^. 
PS-PreSchool 
IWCndgtn 

PSK TOfiiL IICV students PS and K 



G 



Wunber of ^'3 PSK 

7-grade 7 [ , [ V^l 'S'^l B' , 

S-r^rade 8 , c 



9-grade v 



TCT^ students gr. 7-9 



ri-sb^^ade 1 ^"7 
jrade 2 

J^gx-ade 3 

i^-grade i 

5- grade 5 

6- grade 6 

A .JA|. total stuiients gr. 1- 



10- srade 10 _ ^ ^ 

1 1 - grade 11 

12- grade 12 

G TGT/iL* students gr. 10-12 



A. A 1--A11 classes graded 

2- >-All classes ungraded 

3- Sone classes ungraded 

If ungraded, specify ages or grades groui:)ed together: 

5.0 P„10CESS VA-HABLES - GTUDEiJTS (Sociolinguistic) 

5.1 Students Dominant and Native language interactioii and 

cultural affiliation (indicate nuuber of students in each 
category and specify cultural affiliation* in box) 
(Circle any information which is infer-red and \7rite lilF.) 



1. Total 

Non-English 
Mother Ton^nie 



2. Total 
English 
iiother-Tongue_ 



r 



I . N-E Don - HaiT , 

ill 



.ikixilish ppplnsuit- 5.0 



II-.Z-Dom - NSiT 



IIj E-Dom - HIT 



' HE c".o:.: 

I 

■ E doti 

iia-iT 



I Total lion-Iiiglish 
DoMinant; \\\ 



II Totel En^lisli 
Doninant;,f^0 



Tot;-.! : 
11= Ilj 



Ro... 

III * " 
II 

II. ' ■ 



grade and total nur^ber cf students by 
(by second year) 

Number of 
Grade Classes^ , . 

PS-PreSchool 
IW(ndgtn 

PSK ^ TOfilL ilcV students PS and K 



M4;rade 1 *7 

rggrade 2 W^ f^^^ 

^grade 3 

it-grade U 

5- gi'ade 5 ^ 

6- grade 6 ' 

A .J.3,| , TOTAL students gr. 1^6 



grcupeU "grade 'levels 

Ifunber of ^-3 PSK 

Grade Classes^^ , A 

'V-grade 7 ' b' / 

S-2J^a<i® S . . . C * ^ _ 

9-grade v _ ^ 

B _ TOT;i students gr. 7-9 



-10-srade 10 _ , ^ 

1 1 -grade 11 
12-srade 12 

C TOTii' studentr. gi'^. 10-12 



4.4' 1-All classes graded 

2- All classes ungraded 

3- Sone classes lingraded 

If ungraded, specify ages or grades grouped together: 

5.0 P.IGCESS VA.;iA3LES - GTUDEKTS (Sociolinguistic) 

5.1 Students "Dominant and Native language interaction and 

cultural affiliation (Indicate nuuber of students in eacli 
categciy and specify cultural affiliation in box) 
(Circle any infoirmtion which is inferi-ed and v^^'-ite IflF.) 



1. Total f 
Non-English ' i 
Ilother Tongue _j 



I N-E Dom - MIT - 



III 



; Erix sh pppinar. t 5 . 0 
II^E^Dom* -'iJBiT' ' 



2. Total 
English 
iiOther-Tongue. 



I 



I xotal Uon-Hnglish 
Doninant; W\ 



11^ E-Dom - iirr 

1 50 

II Total En^lisli 
Doninant.'.f^O 



HE f'.o-. 



S doH 



T" 'ir. 



III 

2^"-'- iio 



Ill 



AO 



11= IV^IV' 



Mon-English 
Ilother* Tongue 



Don H-M 



iiij^'lish porainant 



E-Don 



; IbKiiiiple: a native Spanish S2)ea]:er 
j who uses SiDanish in most contacts 
I though he roay ]2iow English 



I N-E Dom - ZliT 

English jExainple: (rare) a r^.tive .ynjlis: 

Mother Tongue j speahing Puerto acan child^ 

: born in IJew Yorl. uho returns 
to Puerto \ico and becor.os 

j Spanish doriiinant 



Ibcaiuple. a native Spanish 
spea!:er who uses Spanish only in 
fai?aliar contacts, and English 
in all others; school, i/ork. 



Trcea.ples: l)a native E.spealcing 
acculturated Araerican who may 
or ^^"'^ ':noi/ a second lang. 

2)a native E. spealcing 
I:e::icanwj;.ie-ican child viio lias a 
■uniiial receptive }:nov/ledge of 
Spanish, but has a Latin ctolture 
affiliation 



5.2 Cultural or Etlinic identification of target students in prograu 
by number and of each: 



page 



Indigenous iaaericans: 



iJimber 



A1 Navajo A1_ 
Si2 Cherokee A2 " 

A3 Other (specify) Aj]' 
A TOTAL No. of /4uerican Indian A * 



Per Cent of if inferred, 
Total Students check (s/) 



/J 



Anericans of other etlanic bac'::Trovdids: 



B1 iiexican-American B1 

B2 Puerto-Jdcan B2 

B3 Cuban B3^ 
laU Other Spanish-ifcierican 

(specify) B4. 

B TOTAL No, of Spanish- B ' 

speaking Americans 



ill 



C Portuguese-i'iiierican 

D Franco-American 

? Chinese-America;! 

G Ssl:iiao 

H Tiussian 

J Other 



C 
D 
F 
G 

E 
J 



I TOTAL nuEiber of N-aiT target 

students | ( | 



r 



A' 



as-. 



5.3 Ethnic identity of English iiothsr tongue students other than target 
population, if specified, by nuraber and per cent. 

^ Ar)O^P 31.10 J^";: 



E2 



II TOT.Ui number of 2IT students 

other than tai-get population .JLO 



.IS. 



5.4- Students' native language or laother tongue if DIFF2.i23T 

fron their dondnant language. "5.4, „i3 ' w 

(specify) 

Ppmn£uit_language Different Native Lanpoia^e limber Per Gent 

1- English ^ll['.]['.V.]]]'.V.][V. .V ^ " T ' * — - — • 

2- Spanish ][[ [ 

5.5 Sttidents' Doninant Language and 2}:tent of Bilingual! 3i:x 

Doninant language [ Ilunber of lIonolj.ngua3 Iluriber of students Bilingual 
of students in prograx.! Stxidents I to ai^j/ extent 



iluaber 



not 
spec. 



i40. 



/- ! not I only listening speaking 
: spec, comprehension -ability 



D English ijT ' 

A ^ American 

Indian 



* No. 



% 'No. 



% 



/.« m. -2. 10 0 c 



B1 iiexi can- American 'JJ 

E2 Puerto- Jdcan 32 * 

B3 Cuban 

Other Spanish--Anerican 
(s'Decify) - D4 

B TCm No. of Spanish- B ' 
spealcing Americans 



C' 



c' 



C Port\aguese~/iaerican 

D Pranco-Aiierican 

? Chinese--fljnerican 

G Ssl:ino 

H Itussian 

J Other = 



G 
D 
F 



r' 

f * 



I TOTAL ninaber of H-SIT target . 
students J A! 



as-. 



5.3 Ethnic identity of English iiothsr tongue students other than target 
ponulation, if specified; by number and per cent. 



22 



II TOT.'iL number of 3IT students 

other than target population .miO. 



.IS. 



5.U Students' native language or mother tongue if DIFFS/iaiT 
fron their dorolnant language. 

(specify) 

Pcuinant_l|mg^ Different ilative Lanpyiaie lli^uber 

1- Snglish [ [ . / ^ . . . . .. 

2- Soanish 



Per Cent 



5.5 Students' Doninant Language and Zb:tent of Bilingualisi:: 



Doninant language ! Umber of l:onol3.ngi 
of students in 'orograiA Students 



'^aal Iluiiber of students Bilingual 
I to a 



ilULiber 



:io 



English 



not 
spec. 



A3 

K 



D 
F 
G 
H 
J 



American 

Indian 

Ilavajo 

Cherolcee 

Keresan 
^ , , Other (spec. ) 

Spanish 

Portuguese 

French 

Chinese 

Eskimo 

.'ussian 

ether (spec. 



ts 



any extent 

') I not . only listening speai:ing 
spec, comprehension 'ability 

No. % 



IS n 



* No. 



10 0 0 
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5.6 • ..ecrui'toent of Students r 5»6 ^ 

0 - not specified 

1 - 3nglish Mother Tongue and Non English liother Tongue 

Students are required to participate in the bilingual prograa 

2 - Only N-E2IT are required to take prograri^ aiT's participation 
^^^^^ is voluntary ^ — . 

l&iii ^iieii&^.&&i^i'^f^^i^f^-<: project i^^]on to 

5.7 Proportion of V. >om pupils in project area: see Chart C 5^7 1JL<7. 

n.sr not specified on the cnart ' 

5.S Comnuni ty Characteristics (marl: ally that aij'oly) ^ 5.8 
{% if more than one categorj^, indicate per'cenl; lor each; 

" inner city-jjhetto, barrio . _ 5^ 
Cy^ major city j Vo. ^ 

^ ^ small city, tovm or svburb ' ' ^ 
U ^ i-ural, farm * V. ^ 

5 ^ other (specify) 

reservation ^ vi ' 

5.9 A. Socio-e conoid. c status of U-BIQ! participating students 5.9 A* 

(indicate specific percent of low SES) 
Average family incorae, if mentioned 
n.s. _not specified 

5.10 Socio-econonoBiic status of 2iT participating students 5.10 
(indicate specific percent of low SSS on the blanl:) eSfiilWt^t 



n.a. - not applicable (no SIT) 
00 • . ot specified 

5.11 Proportion of migrant students in project 5.11 
(indicate specific pei'^ent) 
n.s. - not specified 

6.0 SOCIOLIUGUISTIC SUILVEI 



6.1 Project states that a sooioiinguistic svirvey: 6.1 I ^ 

I for II for II Pp^ST-a? 

il-niT 22:^0^? •i-^l' group 1 

n)was made 

2^vri.ll be made 

0 not iicntioned ...... 

U 

i 6.2 If a sociolinguistic survey was or will be i-iade, 6.2 I ^^„X..-. 

! mark all groups included; II 

J I N-ElvIT II lilT 

\ •] parents ...... 

[ 2 children 

3 teachers 
^pcormunity 

3 others 

(specify) 



ir ^"6.3 Language douinance of N-3IT groups (checl: Ajj^rents, B_*fchildren, C ^teachers) 

I \ri.ll be determined by the e3:tent each language is used in different domains 

I tlirough various means of commxini cation. ^ 

f- ' e.g. specify extent descriptively : never, sometiiiies^ always 6.3 A ,,,, 

: USE NCII-EWGLISH LAI'IG. US2 2IIGLISII C 



t Q DaiAIMSs LISTEIiIira SPEi'illlNG ;JEi\DINGiir/JTIIiaJ LISTSailG SPEAIilHG JSADIKG IMITI/G ' 

S^RJC 1 IZ ^ J A 

ria^ 2 Church ! . . .-^ 



5.8 Comunity Characteristics (nar:: ally that a-yDly) . \ 

{i if more thau one category, indicate percent: for each; 

JL" inner city-^^hetto, barrio ^ _ i> 

Cy'^ Biajor city 

^ small city, town or sxiburb ' 

U i-ural , farm . ,1/ 

5 ^ other (specify) 
reservation 

5.9 A, Socio-econoxiic status of il-iaiT participating students 

(indicate specific percent of lo\; SLS) 
B. Average fOLiily income, if i.ientioned 
n,s. ^not specified 

5.10 Socio-econonomic status of lilT yarticipatins students 
(indicate specific percent of low SSS on the blani:) 
n.a. - not applicable (no aiT) 

0» no specified 

5.11 Proportion of iaig::ant students in project 
(indicate specific percent) * ^ 

n.s. -not specified 

6.0 SOCIOLINGUISTIC SU?ACT 

6.1 Project states tliat a sociolingiiistic survey: 

I for II for 



5.S 



5.9 A, .^55^£> 

5.10 ^^oLSj^^ 



5.11 



rV)was made 
2 vdll be juiade 
0 not r.entioned 



grov.'o 



.1 l r> 
II. .J..,.. Pp^7'3? 



6.2 If a sociolinguistic survey was or will be nade, 6.2 I 

marl: all groups included: II ^ 

I N-arr ii iiit-h 

1 parents 

2 children ...[[. 

3 teachers ..... « ^' 

^)coixiunity 

p others ^ ^ 

(specify) 

6.3 Language dominance of IWJilT groups (checl: Aj^rents, D_*fchildren, C ^teachers) 

\/ill be determined by the e3:tent each language is used in different donains 
tlirough va*dbus neans of conmimication* 

e.g. specify extent descriptively: never, sojaetiiiies^ al^/ays 6.3 A , 



USE NOK--EHGLISH LAIIG. 



[HS 

1 Iloue 

2 Church 

3 School 
A W*or:c 

5 Socializing 

6 lleighboi-hood 

7 f i;xi-TV-radia . ^. \ ^ 

8 liagazines^nev/^. . 

9 Others . _ _ 

(specify) 



LISTEIJING SPSiuXING 



USE 3IGLIS1I 

^i?iNGi\r/jTiiia| LisTsmKi'^ 





— • • •• - • • • \ yo 



n 

j£AblHG'iL:ITIITG 



/6 
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6.4 If not included in survey, how was student's language dominance 6*4 ^ 
determined? ^ II II.-». — 

Irinf erred by use of sxirname 

@)Bstablished by formal testing of students 

3- assessed by infoiTial means (specify how) . 

4- .not nen'cloned ho^r lansua:;e doiiiiianca was 

6.5 Soyiolinguigt^ 9 Survey includes t (checl: all tlmt apply) 6.5 — U 

An analysis to determine if an interlanguage exists 

in the community, (e.g., a mixture of two languages 

which ser-ves as a single system of communication for 
a group of people). 
1-yes 

0- no 

jcciollii^r-istic nu:-voy includes itoi.G covering: 

6.6 II-EIIT parents' attitudes toward maintenance of child's 6.6 — 0.^._ 
K-S'IT in particular domains of use or cciiiplete shift 

to English 

1- yes 

0- no 

6.7 a'iT parents' attitudes toward their children's learning 6.7 — — 
of the N-2IT language 

1- yes 

0- no 

6.8 Children's own attitudes regarding the second language 6.Q 1 

aey are learning and the speakers of tliat language 
)yes 

J-no 

6.9 If not included in survey how were parental and/or 6.9 — 

codLTunitjr^ attitudes toward K-SiT maintenance 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or will be assessed by metliod 'other than 
sociolinguistic sTxrvey (specify how) 

6.10 (l^ter sociolinguistic survey is made, how does it influence 6.10 

program? (specify) (e.g. transfer or maintenance instructional ^ 

programs) D^rl^ii^w^ 6^ (D\OLAA«y\Ci C^W>mJTrC^ 

0-not mentioned 



7.0 STAFF SELECTION 



7.1 Linguistic background of project teachers, by nui:iber in each category; 
(indicate non-English language in each box) 

2 Language dominance not specified (if any inforaation is not 

. * ' Mother tongue not specified specified, cross out tliat 

not specified whether monolingual or bilingual heading and complete the 



rest of the chart) 

^r' A^llpnolirigual B-Siling ml 7.1 ^o. 



ERJC I N E Doifi. , 

NEMT I Nr I 



I A 



6,6 



6.7 



6.8 



6.9 



\;niCii vserves as a single systoiri of co:-:nxin:.Gai 
a group of people). 
1-yes 
0-no 

^•^cioli::-v.latic dv.-'VO" includes ixc.c covering: 



Il-EIIT parents' attitudes toward maintenance of child's 
K-SiiT in particular domains of use or complete shift 
to English 
1-yes 

0- no 

SlT parents' attitudes to^^rard their children's learning 
of the N-^aiT language 

1- yes 

0- no 

Children's own attitudes regarding the second language 
ley are learning and the spealcers of that language 
^es 

If not included in survey ho\r \/ere parental and/or 
coimaunity attitudes toward K-3iT maintenance 
deteimned? 

1- will not be assessed 

2- vrill be assessed, method not specified 

3- has been or will be assessed 1^ method other than 
sociolinguistic survey (specif^'* how) ^ 



6.6_Q...- 



6.7.^. 



6.5. 



6.10 (T^I/lCter sociolinguistic survej'- is inade^, hov does it influence 6.10 \_ 

program? (specify) (e.g. transfer or maintenance instiizctional 
programs) O^^ci^iO^S 6^ vni 



0-not mentioned 
7.0 STiiFF SELECTION 



7.1 Linguistic background of project teachers, by niHiiber in each category: 
(indicate non-English language in each box) 



] , Language dominance not specified 

ilother tongue not specified 
J. . not specified whether monolingual or bilingual 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I H E Dom. 
NEMT 

II E Dom 
©IP 
E Dom* 



Inemt 



Arlionolingual 



B^Biling ual 



I 



A Total Htimber 
llonolinpial 



1 N= 



B Total llvimber 
Bilingual 
. . . in 



Total Ilxc'.bei- 
of Teachers 
N .....6.. 



7.1 



No. 

X 



I A 

I B 

II A 

II B ■ ■ ■ 

iiiB j: 



A 
B 
N 



0 
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7.2 Linguistic backgroxmd of gro.lect aides or paraprofoGsionals^ by ntaaber ; 
.(indicate non-English language in each box) 

Language dominance not specified (If any information is not 



1. 
2. 



Jlother tongue not specified 
_Not specified whether monolingual or bilingual 

A Monolingual B Bilingual 



specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 
N-El-ET 

II E Dom 

EMT 



II E Don 
N-EIiT 



A Total Number 
Monolingual 



7.2 



No. % 



1 A 

I B 

II A 

II B 

II-A 

II 'b 
1 



B Total Number 
Bilingual 

L 



N Total Number 
of aides or 
parapmfessio nals 



3: 



lop 

l0T> 



7.3 Langiiage(s) used by bilingual p ro fyran tca clioi^s: 
(Ilark all that apply) 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in tlieir 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant langxxage 
1-0-not specified 

^^ilingual teachers teach in both their native and second langioage, 
regardless of which is their dominant language, 

0- language(s)u9ed by teachers not specified 

7.^ Language(s) used bv bilingual_;nY^-7>rr> :\i dos or para-pr of cgsIgiv-^Js - 7. A ^ 
(liarlc all that apply) ^ 

1 - Bilingual aides instruct in only one language 0. 
la-Bilingual aides who ^ instruct in only one language teach in HDo. 
^ their dominant language, whether or not it is their native language, 

t ilinguTj. ciidos who instruct in only one lang. tccch in their native lang, : 
lb-only if native laigucf;0 is ..Ico thuir dcrdncJit l..:ifTu..f;e 
1c-v.Vwr. if nr.tivo language is not tlioir doLiinant language 
^^"^ not specified 

(2;/Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language, 

O-language(s) used by bilingual ivc i-cli cLcIog not c-')cciried 

'^•5 Cultural affiliation of teache rs, aides, prelect director and evaluators bv 
number and percent (tiark all that apply) Specify culttoral affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director . . i2valuator(s)No. % 



II A 

II E Dom '. ' II B 

H'E ^ ■ , II-A 

. . ^ : j irE U Job 

II E Don ' ; j ' k_n, 

1 N-HiT ' b . B _iL JOV 



N Total Number 
A Total Number B Total Number of aides or 
Monolingusl Bilingual paraprofessionals 
0 k 6 

7.3 Language(s) uped by bilingual nrogran toa cl:e;:s: 7.3 ^ 
(llark all that apply) 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

^^Bilingual teachers teach in both their native aiyi second language, 
regardless of v/hich is their dominant language. 

0- language(s)used by teachers not specified 

7.4 Language(s) used by bilingual r^o -rrj.! -i dos or 7. A ^ 
(liarlc all that apply) ^ '^^ 

1 - Bilingual aides instruct in only one language f^ol3«.. 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language, 
t'ilingucil aides who instruct in only one Icng. tccch in their native lang. : 
lb-only if native luigucgo is .Jco thoir dcriix^c^t li/jxrras..ye 
1c-v>Vt.r. if nr.tivo language is not thoir doLiinant language 
1-0 not specified 

^^ilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual j5ro vj-i ar^cInsG r.ot ancciried 

7.5 Giiltural affiliation of teachers, aides* prefect director and evalxiators by 
nmber and percent (llark all that apply) Specif^ cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj, Director D. Eval'iator(s)Ho, % 

Sp^iw J too LOO gp^>..4^ -k^ ^ J-O V' 



0-not specified 
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7,6 Selection^Ob^^^^ . P^^e 7 

• O^not specified / 7.6 Ko. 

NUi^iber of N-SiT prograi;i teachers fron local coimnunity _ ^ LQJ). 
and Jb jL2P_of total N-SiT teachers. 



7 • 7 Kmber ^nd Piiojppjrtijon^ of^ teachers^ and aides^ of sarie 7 -7 

c}4ti^^^ as[ li^a IT sfiJdentsj. 

"indicate specif ic percent on the blan!:, or ^ XdO 

if specified descriptively, 

A teachers 2lJome 
B = aides 3^^any 
4.-Host 

5-2nore than half 
0-not specified 



no, *s 



7,8" Teacher Qualiflcatiuns. - Training and c:g)Griencc prior iz) 'Droiect 
Ilndicate nmber of teachers with each qualification, "r^J2fJ!^tf^ 

if given) ,M ,r AO, a ^ . a 7 

n.s.-ciialifications not spcified / / / 

0-previous courses not specified 
1. teacher must neet a specified level of language proficiency on a 
"'^standardized proficiency test of the non-English language tlurou^h 
which (s)he will instruct 
?. i/^.teacher nmst meet a specified level of comunicative competence in 
^ the non-English language deteiroined by a structured intervieVflueiicy 

3. previous teaching through H-Slfr (in countiy where it is a native^gtive- 

language, in Peace Corp's) ^o^L 
4. ^previous teaching in local are^live iii iAac co:i::u:iity pexerice 

courses in N-HIT language structure and usag^ lin^^iistics or FL trainin 
6. poises in II-E literatvj:^^ or. literac^^" in S:Daiiish 

7 JUS t be bilingual . ^.^ , 

fi. any previous education through Ij-iUiT/ content of cou^jsas leamec t/rrougn 

9.* "^ courses in teaching ESL/auciio lingual approach * .:-3*T 

vSr^ courses in meihods of teaching H-SiT language/language develo;3:aent 
ll-L Jpourses in raethods of teaching content (e.g. nathjin. N-Ii2iT 

12. ^certification in ESL/or erjcperience teaching HSL 

13,]"' certification in teaching N-2IT 
14., cross cultural courses 

15/V^courses in the cultural heritage, values, deep culture of IV-mi or 



8.0 STAFF DEVELOPliEKT^a5>Comi^4ttlfir^cr>4 r^.s> 



B n 

O-No staff training nentionod 



8*,1 The, prj?X?pjL iA-fi^^^ ^* For 3. For Pcra- 

ajid^ J^Dj, jmrag.^^^ In the fqllpvanf^ i^P^?M.'?55y^J*P:?s profossjLonals 

; (uar!c all that apply) . - 

n.s. -Training indicated, but nature not specified ... _ ^ 

1 1-Snglish as their second language , 

2-The teaching of English as a second language.^. 

4 3-X as their second language^ _ _ ^ 

I 4.~Tl>r^teaching of X as a second language _ . ... . . 

y 5-liethods of teaching other acadenic subjects _ . ^ ^. * 

6-licthods of teaching other academic subjects 

fcjv^ in X language ^ ^ ^ ^ . . 



5-nore than half 
0-not specified 



7.8" 



Teacher Qualifications - Training and c::porionco ^rioi' tp oroject 
rindicate nmWr of teachers with each qualification, "•^ Jt^S^ 

if /^iven^ . ^ • ^ 



no. 



If given) /^./rAO.a^ a? 
n.s. --qualifications not spcified # / / 

0-previous courses not specified 

I. teacher Bust neet a specified level of langt\age proficiency on a 
■"standardized proficiency test of the non-English language tlirough 

P which (s)he v;ill instinct 
n*>l 2. ^teacher must meet a specified level of corrimunicative corapetence in 

I ' "^'the non-English language deterrained by a structured intervie;/fluency 

3. _ previous teaching through H-aiT (in country where it is a nativ0^iji|;^i^'e-. 
language, in Peace Corps) po:i^ 
^previous t '^aching in local are^live in the coiiiuiiitr,- petence 
courses in K-HIT lanraage stracture and usag^/ li:in.iistics or FL trainin 
6. courses in II-E literature' or; literacy in Spaiits- 

?• iiust be bilingual , 

_any previous education through h-Sia /content of cou:js3s learned tm^ough 

9. ^ courses in teaching 2SL/audio lingual approach :^-i-i*T 

10^. ' ' courses in methods of teaching H-iiii'T language/lannxage develo:r:Le-it 

II. ^]^^ courses in laethods of teaching content {e.g. iiathjin N-x3iT 
12. certification in ESL/or e^q^erience teaching;; ZSL 

13,]*^^ certification in teaching N-aiT 
14., cross cultural courses 

15»^™-Courses in the cultural heritage, values, deep culture of N^aiT or 

16. 'other Qualifications, specify . i ^ 1 A4r4«J* ^i^^^L ^^m^i 

8.0 STAFF DSmOHiaiT(aJ>Comiv>ifi"|fiacir>4 -fo n S. 

B~ n>5. 

0-No staff training nentioned 

8.1 TA® PJ^oiecJ;^ i^s_ of^^^ A, For 3. For Pcra- 

§J?Aypj- Pi^?^^ prpfossjjDnals » 
(laarlc all that apply) 

n.s. -Training indicated, but nature not specified 

1- Snglish as their second language 

2- The teaching of Zhglish as a second language 

3- X as their second language.^ y 

4.*;The teaclaing of X as a second language . _ 

5- lIethods of teaching other acadeiiic subjects 

6- liethods of teaching other academic subjects 

in X language ^ _ . , _ . _ 

Scete d f:oals of teacher brainix^ are : 8.2 J l lAA. L f i 0 Students 

^ J^i ; J I N-EMT II Er^T 

Under standi n-'f of socio-cultural valued and priactices 01 . ' ^ 

Cross-'Cultural tra.ininG 




ensitivity to ethnocentricisin and linguistic snobber;/ 

Atmreness oi* the socieJL-eiiK>tional development ox 

^Strate^^^ies for accornodatintj the different learning 

styles o'} 

JStrabegies for cognitive development of 

{Strategies for reinforcin;:, the self-esteen of 



i^Methods of cross-cioltural teaching or teaching the 
^cultural coinponent 



9*Ponmilation of pupil performance objectives 



IO)-Methods of evaluation of pupil performance objectives 
^ List specific courses if given (or Xerox and attach) 



Teachers in the Elementary Bilingual Program will have a 
certified Elementary certificate with as much training in 
Bilingual Education as possible. The teachers will have the* 
following responsibilities: 

1. Will be responsible for all instruction in the 
Bilingual classrooms so as to meet objectives of the 
proposal. . 

2. Will participate in the planning of the progra;a. 

3. Will evaluate the program plan and revise it when 
necessary in order to fulfill the program objectives 
and student objectives. 

4. Will participate in in-service training throughout 
the school year. 

Teacher Aides must be Bilingual and be a high school graduate 
or passed the GED examination. The duties of the teacher aide 
are as follows: 

1. Keeping records 

A. Lunch, club, attendance, grade, health 

2. Preparing classroom materials 

A. Typing and ditto 

B. Transparencies 

3. Filing and cataloging 

4. Operating audio- visual equipment 



5. Setting up bulletin boards 

6. Distributing and receiving materials 

7. Assisting with some instructional activities 

8. Enriching, telling or reading stories; accompanying 
children on field trips, assisting with music or art. 

9. Working with sub-groups or individuals 

10. Preparing classroom for next day 

11. Supervising assignments . previously explained by 
the teacher. 

12. Reinforcing reading skills previously taught. by 
the teacher. 

13. Checking books in and out; taking class to library 

14. Assisting students who have been absent 

15. Marking papers and simple objective- type tests 

16. Leader of one magic circle in the Human 
Development Program. 

17. Listening to students; do "Show and Tell" stories; 
just listening with interest and concern 

18. Helping students with personal problems or pupil-to- 
pup 11 problems. 
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19. Helping students find information, or helping 
with special ^assignments 

20. Providing a link between teacher and home 

21. Encouraging parents to support studen'ts concerning 
attendance, homework 

22. Accompanying children home when ill. 

23. Welcoming parents to school or school functions 

24. Assisting with all other duties as assigned by the 
teacher and/or the principal. 

Spanish Resource Specialist One of our bilingual teachers 
Mrs. plivia Pin'chiera, who is considered an expert tin the 
Spanish language area was also given the title of Spanish 
Resource Specialist. Her duties other than those of a 
classroom teacher will include: 

1. Provide assistance in the Spanish techniques 
and methodology of instruction. 

2. Provide expertise in the translation of suitable 
and adoptable materials. 

3. Assist in coordinating instructional guides. 
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8.5 Methods bf Teacher Tr_a_ining : (Mark all that apply) 



page 8 

8.3 _4J>.v, 6- 9 



^courses 

2-experiential, teaching supervised by nasterj teacher 
'^Jworkshops where teachers offer suggestions to each other 

ise of video-tapes of teachers for feedback: on ho\; they are doing 
[57>cross-cultural sensitivity training, t-groups 
D-interaction analysis (e.g. Flanders system) 

Jgother ( specify) . , , . . , ^ . • All UM/UM Bsm.KoU , ^fi^j 

'^ Pro ,'ject pro vides x^eleased tine to teachers a nd parapro.f fesion- > C.4. I 
als, for joint lesson planni ng: 1-yes 0- not mentioned 

I 



Proj.e.ct. pro vides for parapr ofessionals to re ceive course c redit 8.5 ! 

) ^ ^ toward eventual certification : 1-yes 0-not mentioned ■ 

CM How? "Ispecify) Aid es arc alio Wo e^l reUas ei ft 

I 4Akc coVle^e classes i o n / 



8.6 Pjaraprofessional 's x^ole : 

1 - teaching v/hole class . 

2- teaching snail groups 

3- tutoring individioally 
^.-clerical 

5-contributing to bi :ultural component / 
how ? -S££ A<£<oy; ^JX-b- 



1 CL-t^ 

c^ 



CpHS-30 



6-liaison ^dth parents 

8.7 Training for pro.iect teachers an d parapro fessio nals. 1^, given, ty; 8.7 A ^ ^9 ' 

(mark all that apply) A for teachers B for aides B j 

Q-not specified 

(^University facully 

2- project*s lias tor Teachers ^ 

3- project's teachers 



4-other (specify) 3 day vIorlUHofL^ *<^^uman 1>t«4i^^ (fkUm^t^H'^*^!^^^*^^^^'^ 



8.8 Number and Proportion pf p e r s on nel ^iving^ tea cher training who 



1 - bilingual 

2- bi^ ultural 

■ 3-N-idiT (specify background) 

8.Q Traj.ni ng is provided: 
Q^vTixag a summer session 
^J^uring the academic year 
^-•other (specify) 

8.10 aite n t of traini ng: 

Al-appro:aiaately equivalent to 
college course 

2- ^ore than one covirse 

3- less tlian one course 

4.-0 thcr (specify) ^ 



no. 

S-S^iO /op 
3_ijB -L^C> 



8.9 



2 (indicate no. of houi^s) 

5 ^fj[i^l5??*»v/ee:ay 

6 monthly 

7 _i bi-raonthly 



8.10 



6 
7^ 



8.11 Kunber Qjid._Prp^ortion^ of teachers, attending, training ' 

or: if specified descriptively, indicate: 
0-not specified 6-nost 
1 -100$ 7-many 

2- iiors than 75$ 8-few 

3- 50-7A;> 9-other (specify) 

5-1-24$ 



no. 

8.11 



,S.5 Project pro vides for uarapro f essionals to receive coxirse credit 8,5 ! 

.toward eventtial certification: l-ves 0-not mentioned j 
How?T3?ecifir) AlleV .Q^r y,. . .(iLlio.^:ifei_.,tiJAAiJL^ jiT^^ 

4aKc coVUac classes ^ i n a u I 

8.6 Paraprof essionag Is role ; 8.c 1 1 t 

1 - teaching v/hole class 

2- teaching sinall groups T iiC Crt 

3- tutoring individually ^ OH o -<->^ 
^.-clerical ^ Cl^ C_ 

5- contributing to bi cultural component / ^ ^ 

how ? ^ee Acs^ov: 

6- liaison with parents 

8.7 Training for project t eachers apd paraprg.^e^^lonalg^ls, ^y_giLJbz: 8.7 A_jL^ 
(mark all that apply) A for teachers B for aides B / 

Q-not specified ^ ^ 

(^University faculty 

2- project*s llaster Teachers (3) 

3- project's teachers _ ^ ")^fthSULHl 

ii^other (specify) 3 dky >AoM)^fUk^i M^ufiM^n^^t^qftwer** (fkUw%«iO«wg^*^i^" ' 

8.8 Number an d Prppprtipn or personnel giving tjs a cher training w ho 8.8 lip IQO 



1 - bilingual 3jJB 

2- bicultural 



3-N-Elff (specify liacksround) 

8.Q^ Trainin%' is provided; • 8.9 Ps 

nyduring^ a summer session ' 
^Jyduring the academic year 
^-H^ther (specify) 

8.10 Sbitent of traini ng; 8.10 A 

B (indicate no. of hotirs) ^5 f 

Al-appro::imately equivalent to a 5 ^^?tM¥?^*^eeliy 6 

coliego course 6 monthly 7 — 7 — 

2^ore than one course 7 ,"7. bi-5iionthly 



3-less tlian one course 
4.-other (specify) 



no. 



8.11 Number and firpportipn pf_teachers^ p^^^ tr ainin g; 8.11 ^Jj^^ fPP 

or 2 if specified descriptively, indicate: 
0-not specified 6-most 
1 -100^ 7-mai^ 

2- more than 15% 8-few 

3- 50-7^5b 9-other (specify) _ • 

4- 25-50J'J 

5- 1 -24?^ 




9*0 TEACHERS' ATTITUDES 

9.1 Teachers 'attit udes are assessed i (Mark all tliat apply) 9.1 .J±J^:^^.iJ^ 

1-not mentioned 
^to N-SIT language or dialect 

N-EtiT students - expectations of achieveiient 
N-SiT culture 

^^rior to participation in bilingual project 
3-after project training 

6-after participation for a period of tiiie in pi-^oject 

7~through a questionnaire * * ' * \ 
8-other (specify)^ a €^^y\ii^it^ €€»%plft^lii€Kb ) 



;:n!r^veloping necessary for reading. 

A developmental languasc Ffogram is t^rs g 
t.ek to do this by f °/S,rsTr: d nSeS oi the development 
ish language. _ Scholastic ^^^^^^ ^he program will be 

of cotnmunication f ^l^^' J^ts ste^-'ng from the child's lang- 
the development of language a'^ts stemm ng ^hat en- 

gage by providing ^i-ith -f-^^^^^ ^IT^. outgrowth of 
courage language. ^"^'^^.^ „^ language. This can be 

the.e experiences .^^"",^3°^ ^ is what is natural to 

- ternied a natural environment because 

the child. 

J 1 „ni be the development of an intellectual 

to describe; 3) forming . attitudes toward school 

vlll le the <'=-lXt" e°a n?rg is , p e^utabU activity t, be , 
:S5„^aT/ri"nf notIrS? a selLt few. 

; M the first three areas are ^-^l^/^tiprrl^l^c^i-'-T^ase . ' 
• «"Tb«i:'" ttrursre SuL. the mtelUctual. 

:lSrana posltlvf'attlUs have been established. . 

Teachers 

: Teachers will be selected for their =^^^^^^^^^3^^^^^^^^^^^^ ' 

itaading of the r/-;ifi::,rof tith he^tUrtlreas! their 
. students; their identification wi language; their 

• knowledge of and facility with the Spa^ish 1 ,1,,^, 

- - knowledge of and training early ^J^^^JJ°^^3 goals of 

• - understanding of and -'^^Pf f/^/^^.f^^ Election! and training 
; the bilingual program. J^^. ^""^""I^^st year objective. 

of these teachers will b e the major firsL ye j 

'^^^^'"^^^^ , £ r,Y-ncrT-ain will be from the Career 

,:PataprofeS5ionals ^ o'^. ^^^^ P^,°f^'^by the terms of the COP grant. 
. Opportunities Program y^ich will Dy cn ^^^^^ 
: include residents of the pities Area the ^^^^^...^^i 

bilingual education program will be located . 

.paraprofessionals wJU be "^^"!th y and Bilingual Education. 
■,|arly Childhood Education Spanish and B.lingua _ 

fefsitSfs ^^^^^k^ Se-^htta 

;irpafa;r.rsi:nr^^^^^^^^^^ 

slonal « 
4« parents 

p„.„t. «iU be involved in ^-™inlns jerall P-^f- ""-^ 

by their representations on the Policy Aov^auw 
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10.0 STAFF PATTK'^NS 



10.1 Staff patterns; Uarl: all that apply) 10..- StaiT: 



Qrnot specified 
Qytean teaching 

-^^cluster teaching 
(jrshared resource teacher 

4.-other (specify) 



10,3 ^2SF3£S^I^'^^£^S.JS}^P22s^ I?er. clftss. ; 
0-not specified 



10.1 
10.2 



U/b^lingual teacher 

2- I3SL teacher 

3- bilingual coordinator 
^aides or paraprof essionals 

5- consultant psychotlierapist 
or guidance counselor 

6- other (specify) ^ 



10.4 Avera^e^, number of Mdes or paraprof essionals per class; 
0-not specified 



10.5 Ay^^yagg^iMAfeg^pi: l^rJWii 
professional. s). pe r clas. : 
0-not specified 



J),irift8 (nr pffTR- 



^individually 
[g/in sraall groups 
0-not specified 



10.6 Saejjial^ aide^ ,tp, pu pils hay'ng most diff iculty in learning 
- is^^iyens 

by: (^teacher 

^special remedial teacher 
paraprof essional 
parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 



10.3 
10.4 
10.5 

10.6 



J 



/ 



11.0 INSTiTOIONiUi COliPONEl^IT - DUrJlTIOlI ;JID EITSilT OF BILINGUilL COJIPONENT 



11.1 Duration of Bilingual Education (policy) 



II 



IKag_language yill, be, maintained ijL j>rogragL: lE DOM ^3 DOh 
(mrk all that apply) ^ MW EI^JT 

0- not specified laov long 

1- as the alternative language of learning .Js^, 

for as long as desired 

2- as the aediiM of instruction for special 
subject matter (e.g. cultural heritage) 

3- '0nly for the length of tine necessarj^ for 
the acquisition of sufficient English to 
periiiit learning of academic content at an 
acceptable level in En^jlish 



11.2 Hoxjiany^yMrs. §^9^sj2T92?9:^^3^?'1^P. j-s. Pl^A^P^X /P?*. 
for i^-.^AX.^i'ojiP. ti^PJi^h. NrS{T,lan^ 



ji DOII 



11.1 I 



11.2 



III - - 
.L3.. 



0-not mentioned 

if for a particular nuraber of years i , I 

1 2 3 A 5 6 7 G 9 10 n @ 13 ^Krow^K ^»^^^ ^cktbl 

(if specified in terns of a condition, please state it - 
e.g. "if a child begins learning in il-EtiT and English in Pre-X^ 
K-iaiT instruction should continue through high-school") 



0-not specified* 

10.4 Aver age, numb er of aidies^ pr^ parggrpf essipnals. p_er. class,: 10. A 

0-not specified 

10.5 ^:^!^r3!l'^:^l]irit'fT^-9LJ^-Yi^ ^ airip.q Xor paxa- 10.5 i 

professional s), pe r, clas : 

0-not specified 

10.6 Sp^iJial^ aide^ tp^ PPPil S- hav i ng, liios t difXicA^y^in^^^ 10.6 ^ 

yiindividu^ by sy;)teacher 

^/in Sioall groups Z^-special remedial teacher 

0-not specified ^^paraprofessional 

P ^ (^p^arent tutor 

p^*Q 7-older student tutor 

4^ 11^ 8-peer tutor 

f ^ 9-not specified 

10-no special holp given 

11.0 INSTiZUCTIOm COIiPONEl^IT - DUllATIOlI ;JID SITEilT OF BILINGUi\L COJIPOIISNT 

11.1 Duration of Bilingual Education (policy) I II 

N«>Slfl?_ langu age vill, be m aintained in program: ifE 'DOil iS EOli DOU 
(mark all that apply) KEMT M I^EIH 

0- not specified ho\; long 

1- as the alternative language of learaing . .JSf. 
for as long as desired 

2- as the medim of instruction for special 
subject matter (e.g. cultural heritage) 

3- only for the length of time necessarj' for 

the acquisition of sufficient English to 

permit learning of academic content at an 11.1 I ^^J^rT. 

acceptable level in English I J ±i 3. 

iij. -. " . 

11.2 Hov; manj^ years dk)jBS^ jDrpj e ct^ staA®. P2jtimal f^or ins ti^^^ 11.2 L.^^. 

fpy. *V.^?L.&\P]^P. ."thrpugli Wr-^lT^lan^ua^e^ to^ continue? 

0-not mentioned 

if for a particular nuraber of years i . t 

1 2 3 4 5 6 7 G 9 10 11 (g) 13 rKrowc^k Scktft » 

(if specified in terras of a condition, please state it - 
e.g. "if a child begins learning in il-ISIT and English in Pre-Kj 
N-aiT instruction should continue through high-school") 

■-1 = 



Duration of Bilingual Education (in practice) (liark all that apply) 

11.3 Second laii^uage learning^ is intrpducea in which grade: 11.3 I I 

code: 0==" N.A. Tif no 'liiTy"" II ""f 

13= 14.== lil"^!" 

for each grouT !I.A. Pre-K K 1 2 3 4 J 6' 7 8 9 10 11 12 
I I.'-E Wh 

IIEDOU - ^ — •• 

Ill .7 DOM/m-iT . * ', v' * ' " 
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Progrm..at, tlie. indicated £rade, leVels. XipAAPA'^e specific grade) 

00 O' not gWlVs *^ ' * ■ . K Voc. 

code; (if no 2t IT). specified 1-.3 -^-6 7-9 10-12 13-c611ogG training 

I jx)ii _ _ 

II 2-.'>;l - iaT"' ' . — ^ • - 

II]. ISrDOil/miT'.'" L_ [Z. 71.- 11 

code: 13=College or Universitj- (Other professional training) 11.4. 

li^Federal, State, or Private Vocational Job training IItT?. 

11.5 Second lan^ijage, learning for. Jh^Hsh^^^ styAentp^ i§, 1 1 • 5 lo. - . - - 

proj ected^ tlu*pugh £rade : it . ^ . . 

do if 0 not grades 
codo: no 2iT specified 123456789 10 11 12 

II aiT ' „ 

III. N^EIfr/S Dom . _ _ .-r ... 

11*6 Le arnin g in , toigir. native JLanguage^ f^jT lion^aiglish^ dpndnan t 11.6 _ . 

students is projected jtorou^h^^rad^^ 
0=noVT?ecTfied/Grad^^ U 5^ 8 S 10 11 12 

11.7 Tne amo\mt of instructional time in and thi'^oTOgh their native language 
per day for W-Hrr students vho are N-E dominant is: 

code: O=not specified EFnath s = science ss = social stiodies ^ rce aii4if 

11.7 11.8 11.9 

ian. per day Total Mn. per Subjects taught % of time per day ^of 

of instruction day of any --in native' lang. Instruction " ^ 

^ .tbTiaagkMg^ .jj^tjmtj^^ ^ /JIVJ ^ 

g..So^;i < .i.ii^.V-..^r>.s 2... ,5:x) ^ 



.-. .^r.t.s 5. . . .lTjd 

4"" 



0- 



,5. 
■6" 

■7 

'8 



■■ • •• t 



.9 



. . - I. 



10 

for JI-SIT students who are English doi-iinant is: 



11.10 Tlie amount of instructional tine in and through- their native language 



code; 0 = not specified M.A. = not applicable, no N-EiiT, E dom students 

11.10 11.11 11.12 

Ilin. per day Total liin. per Subjects taught % of tme per day of 

of instiaiction day of anj'- in native lang. instruction 

.tjirijneh. Ji-S J- , . . .. jJis-tjcmtloA .tlu-o.u^h .N-.a.iT. ...... J 

PreK i „ _ . , 1 . , , Pre K , .. ^ : 

i in^ rue. \ . !MV.^>A«r!5..,....!l..:.:. c5t?-^^., 

..LA^.^^.kKT,^ ., J .2. . . .JTP. .9.6 ,., 



O 5 1 : .5 

1 ■ n I /->- . »..-.«..- .1....... ,.v. 

yyc 6 j... ; |.6. . , 



11.5 Second language, learaing^ fpi\ sh_dpi^ aW^A ts is. 

bb ' if 0^ not grades 
codo; no 2iT specified 123^567891011 12 

II aiT * ... . „ ^. ^ , 

III N^aiT/n Dom _ .rr ... 



11.5 In J.-... 



11.6 



11.6 Learning; in toeir^ nAtiX© language for lionr^£l4v§k dppdnant 
students is miojected^ jtora^ 

0=noV7pVcTfrel/Grad^^ f ^ 2 ' 3" ^ 8 9 10 11 12 

11.7 Tlie amount of ins time tional time in and through their native language 
per day for H-EiiT stiodents who are N-E dominant isi 



code: 0=not specified nFuath s = science ss = social studies 



11.7 11.8 11.9 

iiin. per day Total Mn. per Subjects ta\aght % of time per day of 

of instruction day of any in native lang. instructicfi * '* ^ 

through, il-JSgL instructloii i^^'i^^-Si^- JtSS. 

Pre K'i ^^_|._^_ 



'PireT. 



.d-.- 



5 



Ol 







. 5fl ^; 1 Ar.H ?. . . 

I 

7 



10; ... ,. 

11 

12 



— i. 



'8 



»9 



10 

Xi 

12 



set Xtro)f 



11.10 Tlie amount of instnictional ti:ne in and through their native language . - 

for iI-EI!T students who are English doiainant is: •!H«*W'«cL 



PreK 
1 

2 
3 
A 
5 
6 
7 
S 
9 

10 
11 
12 



code: 0 = not specified H.A. = not applicable, no U-SriT, E doia students 



11.10 11.11 

ian. per day Total Iiin. per Subjects taught 

of instruction day of any in native lang. 

.tto^i^Ji Ji-S3L jjasJWmtiPA ., 



«9« I 



\ 







11.12 

/b of time per day of 
instruction 
, tlirougla N-SiT . . 
...Pre K „; 

..:i. ... c5t?.^?«. 
..,j2 . ..JTft.Oa, 

■••I? -..^ 

. ..1 A... 



.i.S, 
... . .9. , 
10 
'. 11 
,1.12. 



0 
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FIRST REPORT 
SANTA FE PUBLIC SCHOOLS 
1970-1971 

Introduction 

This audit report is based upon two site visitations conducted on 
October 12th-13th, 1970, and February 4th, 1971, and review of a report 
submitted by the project evaluator, Dr. Mari-Luci Ulibarri, in October. 

The report is divided into four major divisions: instructional program, 
staff development, community involvement, and evaluation, with findings and 
recommendations presented for each division. A summary statement is 
presented at the end of the report. 

t 

INSTRUCTIONAL PROGRAM \\*'^ 

Findings . On both visits it was found that 15%-20% of the instructional 
program was' in the Spanish language. But, the staff interviewed expressed 
that they were raising the Spanish language level with expectations of 
reaching a 50% English-50% Spanish division by year's end. 

It was found that continuity was lacking in method being used 
in the experimental classrooms. Traditional word recognition, phonics, and 
the Van Allen approaches were being used in teaching reading in both English 
and Spanish. In general, the rfeading and language arts components of the 
program are presented in English and Spanish. All other subject matter is 
generally presented in English with Spanish used for clarification or 
reinforcement. » 
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11.13 SL ^ 



11.13 ^--^TpgTaAis^prieriipiy - only non-English L'other Tongue 

stvidents (including N-I2IT-English dominant). Sn^lfsh 
iiother tongue students do not receive instruction in 
a secoxid language 

0-no English iiother tongue students 

2-2 \7ay - SiT learn the second language 

11.14 The aiaount of insti^ictional time in end through their second language 
for pupils who are native spealcers of English is: 

code: 0 = not specified N.A. = not applicable, no English lH students 



PreK 
1 
2 

u 

5 
6 
7 
8 

9 

10 
11 
12 



11. U 

ilin. per day 
of instruction 
tlirou^h N-UiT 



Total min, per 
day of any 
instruction 



11.15 

Subjects taught 
in second lang. 
















'V--- 







11.16 

fj of tine per day 
of instjniction 
thro.U£h N-ii2iT 
Pre li 



\.Arf.s. 



.il. 
.i6 



10. 

.11 

12 



11.17 IIixe.d. o,r aeparaj^^ leui^uage. usage bj^ .teacher aiTd/pr. aide 
in tlie classroora (marl; all that apply) 



11.17 



0-not specified 

(^T^anguages are never uir-ced by either the teacher, aide or the 
^^^^upil in ax^ one class period; only one language is used. 
/^2/the second language is used exclusively by the teacher,aide 
^-^and pupils during at least one portion of the school day, 

3- the teacher uses one language exclusively within a class period; 
pupils. are allowed to use either native or second language, 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the saae class period; students 
nay use either. 

5- the teacher reinforces ary conversation initiated by the child 
through the use of \;hichever language the child has used at the time. 

6- constant switching froia one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessipnal then translates 
the sane mterial for 11-3 IT pupils. 

8- other (suiaraarize) 



12.0 iIETHODS OF SECOND LAIIC-UAGS TEACHING 



(liar!: all that apply; some projects nay use a combination 12.0_A.iS?.flk 
of methods) ! 12^1111 

ERiC \^^%9zl'%T^^\ habit sicills or beliavioral appro^ch. 2hphasis 
mKBH on corununication. Includes contrastive analysis of sounds 
. . (units) in botli lang^niagftfl hv tAftnhp>.-> anri qf-nH^nf.a a^■■11^.:>t^^^■ 





ilin. per day 




of instjruction 




tliroiish N-IiiT 


PreK 




1 




2 




3 








5 




6 




7 




8 


r:""'"' • • 


9 




10 




11 


i 


12 


.......... 



Total Bin. per 
day of any 



Subjects taught 
in second lang» 



f-' of tine i^or day 
of instruction 




1 1 •I? li?^d^j?r. sjBparatj3 langPASP. PiSagL© ]>21 teacher ^uid/or aide 
in the classrooti (marl: all that apply) 



11*17 



0-not specified 

(^J^languages are neyfet uizzed by eixh^ the teacher, aide or the 
^..-^upil in any one class period; only one language is used, 

2ythe second language is used exclusively by the teacher^aide 
^^-^and pupils diiring at least one portion of the school day, 

3- the teacher uses one language exclusively within a class period; 
pupils .are alkowed to use eitlier native or second language,, 

4- the teacher uses only one language; however, tlie aide or para- 
professional uses another during the saiie class period: students 
nay use either, 

5- the teacher reinforces ax3y conversation initiated by the child 
through the use of whichever language tlie child lias used at the time* 

6- constant switching froa one Icnguage to another by teacher during 
lesson, 

7- the teacher uses English and the pai^aprofessional then translates 
the sane iiaterial for 1I-31T pupils, 

8- other (siiroiiiarize) 



12,0 lETHODS OF SECOND LAIIGUACS TEilCHIKG 



Q 



(iiarl: all that apply; scane projects nay use a combination 12.0_^.o?^ 
of methods) / ' 



l^udip-lijo^^ habit skills or behavioral approach, Snphasis 
on CQCttivmication, Includes contrastive analysis of so\mds 
(units) in botli languages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are autonatic, Structxiral drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sec^uence of patterns learned in complete sentences* Inductive- 
generalizations drawn fron examples* 

2-*Transfpjci^ sgpypacb. 

Acquiring an understanding of the stinictural p- tei^ns or 
granaatical rules of a language, 

i 
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Evaluation Procedures 

We will state each objective and- then explain hoi^ we 
attempted to meet each one. 

Objective 1 

To design an instructional program suited to the 
particular needs of our culturally and linguistically 
different student. 

Our teachers worked with different materials using different 
methods and approaches to determine what was best suited for 
our children. They in turn developed some instructional 
guides for the first grade level to be used during the 
1971-72 academic year and future years. Hopefully these 
guides will prove successful with minimum modification. 

Objective 2 | 

To assist our children to understand the history and 
culture of all ethnic groups represented in the community. 

This objective was approached in two different ways. Our 
classroom discussions brought in the history and culture of 
the Spanish- American, the Anglo-American and the Indian-American 
in a very elementary manner. These discussions were then 
supplemented by films and fieldtrips to museums, Indian Villages and 
community areas. Resource people in the community were also asked 
to makis different presentations to our children. 
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Objective 3 

To develop pre-service and in-service training 
of teachers and teacher- aides . 

We attempted to meet this objective through conferences, 
workshops, weekly meetings, school visitations and discussions 
with other bilingual teach.erS, and through the use of our 
audio- visual equipment. 

Objective 4 

To develop cultural awareness and use community members 

as resource people. 
This objective was approached in the same manner which has 
been ^diicussed in objective number two above. 

Objective 5 

To decrease the number of potential drop-outs. 

We feel that children with a good self-image are less 
likely to become dropouts. We attempted to instill in our 
students a positive self-concept through the use of our 
Human Development Program. Each child was reached through 
a language which was meaningful to him and in which he was 
not threatened. We felt this would be a motivating factor 
and interest-arousing method to accomplish the objective 
above. It is not possible to determine any measure of 
success until future years. 
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I Objective 6 

To kelp students learn subject matter and communicative 
skills in their native language and a second language. 

Subject matt^T>-ate.as were presented in two languages. 
Through the LEIR (Language Experiences in Reading) prograjn, 
and the PLDK (Peabody Lan&uage Development Kit) we attempt 
to develop all communicative skills by using the childs own 
experiences and giving him an opportunity to express himself 
in two languages. 

Objective 7 

To develop a positive self-image by learning about 
their culture. 

Through the use of the Human Development Program we attempt 
to instill a positive self-image in our students. By exposure 
to different cultural aspects, our children were able to 
identify with others as well as with different aspects within 
their culture. 

Objective 8 

To help students gain a deeper understanding of knowledge 
and concepts in English by having the opportunity to 
hear instruction presented in their native tongue. 

We attempted to reach our students in a language which 
was meaningful to him. Our interest was mainly that of 
conceptual acquisition and development. Once the concept 
had been acquired and developed the transfer from one 
language to another would be simple. By presenting 
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instruction in the language the child understood, we felt 
that we were meeting this objective. 

Objective 9 

To prevent education retardation and develop tools 
for conceptual growth. 

The methods presented in the previous objective were also 
the means by which this objective was approached. 

Objective 10 - 

To help students gain a greater knowledge of and acquire 
more skills in the use of two languages. 

• 

The programs discussed in objective number six, the LEIR 
and P^DK gave our students an opportunity to acquire and 
develop skills in the use of two languages. They gained 
knowledge from the teacher and teacher-aide as well as 
from each other by peer modeling. 

Objective 11 

To help students become truly bilingual and bicultural. 

This objective could not possibly be achieved in a short 
period of time. However, the use of two languages as the 
medium for instruction, the exposure to different aspects 
of culture, the fieldtrips, and the class discussions that 
are held, are certainly a step by which this objective may be 
accomplished. 
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/^-iijfluctive -generative approach: through listening to coiinunication, 
^rhaps of peers^ and attempting tlie nev; language in situations which 
call for the student to generate sentences - test his \xnderstanding. 
(the way native language is acquired) 

Includes direct association between object, picture or action and 
word in second language. 

2bHieductive . - the cognitive code approach: through initial forLial 

study and analysis of graijsnatical structures, then applying them through 
examples, i.e. ansxrering questions, or transfortxing affirmative sentences 
to negative, declarative to interrogative, active to passive. 

3-Grggg.iar Transla tion Ilethod 
Foimal study of rules of grammar and translation from first language 
to second, Eiapliasis on reading in second language rather than using 
it for oral communication. 

13*0 DCmmiT AKD S!3C0ND I/J^GUAGE SKILLS SEQUENCE 
AL-H* Language Slcills Sequence 

(^Audiolingual liethod: listening, .spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

_ students students 

A in dom B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project lias no Eng. dom. students) 

13.1 Second language listening-spea]:ing 13,1 IB 

^^^^s3:ills are learned: IIB 

A^oncurrently with ioroinant lanr;uace 
^listening-spealcing skills jy/^ 

2- after a specified level of compe- 
tency achieved in listening-spealcing 
skills in clordnant lanc;uage 

3- a specified period of time after 
listening-spealring skills in donint^it 
lan^FA taught 



13»2 ALii sequence followed: 
/T^Listening-spealcing proficiency 
precedes introduction of reading 

2- ?ieading is taught concxirrently 
with listenJng-spealcing skills 

3- Leaming to read overlaps learning 
of listening-spea!:ing skills 

^-There is some overlap between 
learning to read and to write 

13«3 Listening-spealcing proficiency 
^,^termined by; 
O . M^ieasure of listening-speaking 

EPJ(] ^^^proficiency 

2-informal assessment by teacher 




13-3 U^A^p^ut 
^ IIA J _ ^ . 



to negative, declarative to intesrrogative, active to passive. 



v^jrariL iar. - I^a nslatiyn Ilethod 
Fonaal study of rules of grammar and translation from first language 
to second. Saplmsis on reading in second language rather than using 
it for oral communication, 

13.0 BCmiT/ilT AND SECOITO L/m'AGE SKILLS SEQUENCE 
AL-!I^ Language Skills Sequence 

(^Audiolingual riethod: listening, .spealdng, reading and writing) 

I ' II 

Non Eng dom Eng dom 

students studenta 

A in dom B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n»a.) if project has no Eng. dom. students) 



13.1 Second language listening-spealcing 
skills are learned: 
/l^oncurrently with doninant lanj;uac;e 
^^listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealdLng 
skills in dordnant lan::uage 

3- a specified period of time after 
listening-spealring skills in dordnc-nt 
lan^f^A taught 



13.1 IB 



I 



l5^2 ALii sequence followed: 
/T^Listening-spealcing proficiency 
>-^precedes introduction of reading ^yf^ 

2- Ileading is taught concun'ently 

with listening-spealcing slcills 

3- Leaming to read overlaps learning 

of listening-spealcing skills 

i^-There is some overlap between 

learning to read and to write 

13.3 Listening-sp^aldng proficiency 
^-(te'termined by: 

M •pleasure of listening-speaking 
^^''^proficiency , ^ 
2-informal assessment by teacher 

13.4 Second language reading skills 
^^•«re learned: 

M -Concurrently with leaniing to read 
in dominant lanj;uage 

2- af ter a speciidea jievel of dordnant 
language reading competence 
achievement 

3- a specified period of time after 
learning to read in doiiinant language 
(e.g. a specific grade) 

^-before leamins to read in dominant 
•languaGe 



13*2 lA J 

IB 

^ iiaI 

^ IIB 



13.3 lA^ L P^4ii 

^ IIA . 

IIB "'^ 
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Hon Eng don 
student s 
A B 
dom second 
lang lang 



. II 
Eng don 
p tudents. 
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A 

dora 
lang 



B • 
second 
lang 



13«5 PiCading is introduced: 

A-individually, \;hen child is read^^ 
or at a specific time during grade: K 

2 
3 

13«4-^eading readiness is determined by: 
(Tptest of reading readiness 
2-informal teacher assessment 



13«7 Grade level x*eading is expected: 

1- in first grade 

2- in second grade _ 

3- in third grade „ 

4- in fourth grade , 

5- in fifth grade 

6- in sixth grade ^ _ 

7- other (specify) 

13.8 Grade level academic achievement (math, science, etc.) in the 
^^SECOND language is expected: 
fl/in the first grade 
^-second grade 

3- third grade 

4- f ourth grade 

5- fifth grade 

6- sixth grade 

7- other (specify) 

U.O n-irSGllATIOW of second LAIJGUAGS LEATiNING WITH OTHER LEARNING: 
(mark all that apply) 

I ^ N-E II E 

dom dom 



13.5 lA^ 
IB 
IIA 
IIB 



13.6 




13.7 lAJsLS. 



IB I C^4i 



IIB 



13.8 IB I 

iibIT 



U.0 I 

11=^4 



students 



students 



1 -Second langiiage learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 
as a medium of instruction for other 
subje^its. 



2- ;^eccnd la;:i*'.^ge learning is both a sep- 
arate subject and also a medium of 
instruction for other subjects. 

3- Second language learaing is always in- 
tegrated with the learning of oo\arse 
content (such as social studies) or as' 
a medium of cognitive devolopinent. 

/^4^cademic content taught in the native 
^--^anguage is used as the referential 
content of second language learning 
(the same concept taught in the native. 
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13»^-J^eading readiness is determined by; 

(iptest of reading readiness 13*6 lA ' ^ 

2- informal teacher assessment IB._N5, v pib 

IIAJ ' 

13»7 Grade level reading is expected: 

1- in first grade 13*7 l A hiS 

2- in second grade _ _ _ IB i ^aHI 

3- in third grade JZ ..J. HA T 

i^-in fourth grade ^ IIB \l/ 

5- in fifth grade ..^ . ' ^ 

6- in sixth grade 

7- *other (specify) ^ 

13.8 Grade level academic achieveraent (inath, science, etc.) in the 13«8 IB i . 
^SECOND lemguage is expected: IIB]_J__ 
'M/in tlie first grade 
^-second grade 

3- third gr^.de 

4- fourth grade 

5- fiftJi grade 

6- sixth grade 

7- other (specify) 

U.O ILJTEGrJlTION OF SECOND LAITOUAGE LEATJIING WITH OTHER LEARNING: 14*0 I ^ 

(mark all that apoly) II ^[ U 

X = N*E II = E r ' 

dom dom 
students students 

1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 

as a rasdiun of instruction for other 

A subjects. 

(2^eccnd la^i^^rAage learning is botli a sep- 
arate subject and also a mediurii of 

instruction for other subjects, fc^T^ .^r^^^"""^ 

3-Second language leaming is alvays in- 

tegr-vted with the learning of course , - - 

content (such as social studies) or as 

a meditcn of cognitive development. 

/ 4-4v.ademic content taught in the native 
^^----d.anguage is used as the referential 

content of second language learning 

(the same concept taught in the native 

language is taught in the second y y 

language). 

5- Different academic content is taught 
in tlie second leuiguage from that which 

is taught in the native language* 

0-not specified 

6- other (specify) ULSU-*'''^'/ ts 



15^0 TTiEAMIT OF CHILD'S, LANGUAGE: ' ^ 15.0 lA ' 



Non Eng. dom. Eng. dom, IB N 5_ 

stiidonts . . ^ "gtj^ents HA S 

A -in dom. B 2nd A B 2nd IIB_j 

lang. lang. Eng. lang. 

/l^e child's language is respected. 
^It is not corrected, rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
model of the standard language 

aiming toward child's eventual ^ 
control ol the standard form. r^l, 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates the standard fom. — ^ 

3- Other (specify) — . 

0-Not specified 

16.0 iiATEillALS, 

16.1 Reading Mater ials-l^pos 

^^pading Materials are: (mark all that apply) 
(l^inguistically based 

(iferrill or 1-tLami Linguistic ^ ^ ' ^ 

readers, ITA, etc.) l6.1 lAJl ift ^ H^*^ HB^^l. 5ee 

lasal readers rO / 



5 

3-Dialect readers Y^Txl^ 



/^^cperience charts (stories y ^^i9^^ 

^-^dictated by children) Jcl —kT Jci I 

16.2 If some reading material is in 
the child's dialect, indicate how 

long it is used: . . 

1 - Grade 1 16.2 Uj^^A lU 

2- Grade 2 

3- Grade 3 
A-Beyond Grade 5 

0-not specified , ^ . n 

(?:.o\ne i-::c.:.c;.tc „ o:: j:.no 

16.3 The following are techniques and materials used for second language learning: 

0-none specified 

'-pattern drills -~ 

^diaZog memorization 

^choral repetition -jb^ 



^songs 

prc[;ra:.ined - instruction 
stories i*ead to children 



7\ AUDIO ''visu.ilIides filf"'"^^ 

fyfilns, filr.istrips ^ ^ 

^flannel or magnetic ooards .ssT — ^ i 

9-realia, graphic displays , 

r TO Wrecords j tapes ^ ^ 

m/listening centers JsiT 

12-multi-media approach 



aiming tomrd child eventual 
control of the standard form. rT, . 

2- The child language is corrected- 
the teacher points out errors and 
denonatrates the standard form. ... 

3- Other (specify) 

0-Not specified 

16.0 iUTETJALS 

16.1 Reading Materials-l^pos 

^^peding Materials are: (mark all that apply) 

^linguistically based 

(llerrill or liiami Linguistic ^ 
readers, ITA, etc.) . 16.1 lA 



2-JBasal readers 



113 



16 



16 



3-Dialect readers 

A^^^e3:ience charts (stories 
^-^ictated by children) 

,2 If some reading material is in 
the child's dialect, indicate hov; 
long it is used: . 
1 -Grade 1 16.2 lA^N A 

■2-Grade 2 

3- Grade 3 

4- Beyond Grade 5 
0-not specified 

.3 The following are techniques and materials used for second language learning: 
0-none specified 



See 
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/-pattern drills 
•diaZog memorization 
^choral repetition 
fsongs 

jrc£;ra:r.iec3 - instiniction 
jtories read to children 
r\ AUDIO VISU.\L AIDES 
(yfilns, filr.:strips 

^-flannel or magnetic ooards 
9-realia, graphic displays 
ijQWre cords, tapes 
mrlistening centers 
T2HDaulti-media approach 

Experiential • 
13~role playing 
kpuppetiy 

•experience charts 
^prljmary typevnriter 
".earning through direct experience 
—V with materials e.g. Montessori 
Vj^activity centers-chosen by child 
l9'-other (specif^) 

Learning outside the classroom; 
(aC^field trips 
^1- suggested TV programs 
22-^thor (specify) 
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PROGRAMMED MATERIALS 

1. George Peabody Kit 

2. Human Development Program 

3. Distar SRA (Math and Reading) 

4. Man in Action Series (Social Studies) 

5. Louise Lancaster Program 

6. George Van Allan 

7. Por El Mundo Del Cuento Y La Aventura 

a. Mis Juegos Y Cuentos 

b. A Jugar Y a Gozar 

c. A La Escuela 

d. Amigos De Aqui Y De AU^ 

8. PublJii&ciones Infant iles Y Juveniles (Eva) 

9. Oral Language Program 
10. DICTIONARIES 

a. Pequeno Larousse Ilustrado (Gassier Co.) 

b. Diccionario de Antonimos Y Sinonimos (Gessler Co.) 

c. Mi Primer Larousse en Colores (Gessler Co.) 
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AUDIO VISUAL MATERIALS 
Spanish and English Version 

Flannel board 

Magnetic board 

Instructo Units: 

Foreign Language #301 - The Family 
Foreign Language #302 - The Classroom 
Foreign Language #304 - Christmas 
Foreign Language #305 - Parts of the Body 
Foreign Language #306 - Farm Animals 
Instructo #150 - Community Helpers 
Instructo itSlO - Magnetic ABC 
Instructo #575 - Magnetic Pets 
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RECORDS - SPANISH AND ENGLISH VERSIONS 

Children Stories - Follett Publishing Company 

La Vaca Curiosa - Follett Publishing Company 

Nadie Le Hace Caso a Andres * Follett Publishing Company 

Demasiados perros - Follett Publishing Company 

El Joyo del Cerro - Follett Publishing Company 

Elena La Ballena - Follett Publishing Company 

Tulita La Pat it a - Follett Publishing Company 

Coleccion Campanilla « by Gilbert Delahaye 

Holt 9 Rinehart and Winston Company 

Imok^ el nino esquimal 
tico, el patito presumido 
Martita en el circo 
Martita ama del casa 
El pollito inesperado 
Martita en la montana 
Dodino el burrito 
Martita va de viaje 
Martita en el zoologico 

Martita va a la escuela 

\ 
/ 

Mother Goose on the Rio Grande 

Horas encantadas - National Textbook Corporation 

Bedtime Stories in Spanish - National Textbook Corporation 

Zoo Risa - Libro Primero - McNally and Loftin Publishers 
Books of the World - McNally and Loftin Publishers 
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classes of words: noun, verb, adjective, adverb. Includes teach- 
ers notes, students' lists, and worksheets for each section. 
Teachers' notes contain suggestions for relating grammatical rules 
of English to those in Spanish. 

|he Linguistic AEgroach in TeacMn^ English as a Second Langua ge. El Paso. 
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of the use of phonics in speech. The balance of the publication is 
used to make an excellent presentation of the- details of a 20-unit pro 
gram to begin the child in his study of English. 

glannin| for Non-English S^eajsiSS. gHEill- Miami: Dade County Public Schoo 
1963. 34pp. 

ED 002 529 MF-$0.25 HC-$1.36 

Presenting the necessary guidelines for the development of an adequate 
bilingual program, ^ this document includes a summary of the guiding 
principles underlying the program, the details of the administration 
of the program, and techniques used in teaching the program. This 
publication would be useful when establishing an educational program 
for non-English speaking students. 

greschgol Instructional Program _f_or Non-English Speaking Children Austin- 

Texas Education Agency, March 1964. 137pp. Auscin. 

ED 001 091 MF-$0.75 HC-$5.48 

Presents all the details of the program, including its philosophy, 
planning for instruction, content, method used, instructional aids 
and activities, and a method of evaluation. Also presents a detailed 
description of the English sound system. This should be a most useful 
publication. 
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(, 

A guide to program planning, instruction, testing, and diversified 
record keeping. Includes an excellent flow chart of skills in English 
language arts for grades 1 through 6, a detailed list of reading skills 
a list of recommended books, and a basic word list. There is a wealth 
of useful material in this publication for the reading teocher of Mex- 
ican-American agricultural migrants. 

AMSDEN, Constance. A Reading Program for Mexican American Children. First 
Interim Re£ort. Los Angeles: California State College, 1966. 157pp. 
ED 010 532 MF-$0.75 HC-$6.28 

Explains a program in beginning reading, developed for Mexican-Ameri- 
cans in an East Los Angeles school. The purposes of the program were 
to develop oral language skills and to strengthen Mexican -American 
traditional cultural values. The report explains the details of the 
program, and it concludes that for assured academic progress and to 
develop a sense of self esteem in these children, there must be con- 
tinued emphasis on parent participation, individualized instruction, 
self -instruction, and cultural awareness. 

BARRETT, Donald N. and Julian Samora. The Movement of Spanish Youth from 
Rural to Urban Settings . Washington, D.C.: National Committee for Child- 
ren and Youth, September 1963. 20pp. 
ED 002 539 MF-$0.25 HC-$.80 

A comparatively brief but informative document which contributes 
pertinent information about the needs of the Spanish American in 
the Southwest. It presents useful demographic, historical, and cul- 
tural background factors, in addition to such institutional and 
situational patterns as housing, family life, and educational and 
economic participation in the life of the area. Also presented are 
a number of recommendations to improve the general situation of the 
Spanish youth. 

BERLITZ. Spanish Jum Children . New York: Grosset and Dunlap, 1959, 

Presents the two nursery rhymes, "Three Bears" and "Little Red Riding 
Hood," in Spanish and English. The Spanish is presented in bold type, 
with the English below it. An excellent book for beginning students. 

BRENGLEMAN, Fredrick H. and Joan Manning. A Linguistic Approach to the 
Teaching of English as a Foreign Language to Kindergarten Pupils whosT " 
?^"^^y Language is Spanish . (Unpublished Manuscript. Fresno State~Col- 
lege, 1964), 246pp. 
ED 010 034 MF-$1.00 HC-$9.84 

This study presents the details of a" linguistically oriented program 
In English, designed for kindergarten children with Spanish speaking 
backgrounds. The primary aim of the program was to determine whether 
It could noticeably speed up pupil control of English; the results 
presented here are very favorable. 
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BUMPASS Faye L. Teaching Youn£ Students English as a Foreign 'Language. ' 
New York: American Book Company, 1963. ..198pp^ — 

This book synthesizes the practical aspects of linguistics and educa- 
tional psychology as they apply to teaching foreign languages on the 
elementary level. It is presented m noa-techaical language so that 
teachers with limited training are able to make use of it. The aural- 
°^ teaching is explained, audio-visual materials are thor- 
oughly discussed, the principles of lesson plaaning and teacher self- 
lr^\Tt "1 detailed, and a bibliography is included. This book 
would be a valuable source of Information for all teachers of English 
as a foreign language. * 

CLINE, M., Jr. "A-V Aids for Spanish -Speaking Pupils," Reading and Inquiry: 
Proceedings of the Internationa.! Reading Association, lO"," 1965. "^270^2717 

compares reading test scores from 151 experimental and 138 
f^^^h * Spanish-English speaking children. Tests were given during 
fourth and fifth grades before and after the experimental groups 

UTa^T ^" program which concentrated on vocabulary and 

reading comprehension. 7 » 

COLLIER, Nina Perera. Title I Projects and Other Espanol a Valley Pilot 
ED 012 643 MF-$0.50 HC-$3.64 

exempUry program in which performing artists have 
t° "condary and elementary schools in the more remote 
nf^P^*" "° previously been made with 

live performers. The individual programs a^re described in detail, 

Ihtll t'^.lT P"^*^*"'^""" i« "«de of the methods used to determine 
their effectiveness with children. This document should be of interest 
J!^/*ir^'? interested in establishing such a program or simply 

interested in education of children in remote areas. 

CROFT, Kenneth. Reading and Word Study ; For Students of English as a Sec- 
ond Language. Englewood Cliffs, niTjtrseTT SiKii^-HllTTl?!!.- " ^ 

!h«\*^^"*^^"/" students learning English as a second language, 
who have achieved an English vocabulary. of at least 2000 words. It 
fnr?i!;?i^^^"'^ °" American short stories, adapted for students learn- 
ing English, and comprehension exercises with each story. There are 
' :iMororw:rd c°Usst:^' classification, word formation, and recog 

FORBES, Jack D. Mexican-Americans. A Handbook for Educator s. Berkeley 

This excellent handbook provides the teacher of the Mexican-American 
with an opportunity to begin to acquire insights into the background 

iV 5° " y ^"'^ administrator. An excellent bibliography 
Jn\ii f.K ^"''^r^""^! materials is included. This book should be 
in the library of every teacher of Hexlcan-Americans . 
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BARTER, Helen* English is Fun . Temper Helen Harter, Box 575, 1962, pp82. 

This handbook was prepared for teachers of the non*Engllsh speaking 
beginner. It contains a planned series of rhymes, songs, games, and 
other aids for establishing an initial, meaningful vocabulary. The 
book is very well done, and includes many useful ideas* 

HENDERSON, Ronald W. Environmental Stimulation and Intellectual Develot?ment 
of Mexican-American Children —An Exploratory Project. Tucson: University 
of Arizona, 1966. 242pp. 
ED 010 587 MF-$1.00 HC-$9.68 

This report details a study of the? relationship between specific en- 
vironmental factors and the development of intellectual- abilities of 
Mexican -Americans. The study sample was made up of 80 first-graders 
and their families, divided into either high potential or low poten- 
tial groups, using methods explained in the study. The results of 
comparisons between the groups show that the children in the high po- 
tential group came from family backgrounds having a greater number of 
stimulating experiences and that they scored significantly higher on 
vocabulary tests in both English and Spanish. This study should be 
of both interest and value to anyone interested in guidance of Mexi- 
can-American children. 

HORN, Thomas D. A Study of the Effects of Intensive Oral -Aural English 
Language Instruction , Oral-Aural Spanish Language Instruction , and Non-Oral - 
Aural Instruction on Reading Readiness in Grade One . Austin: University 
of Texas, 1966. 115pp. 
ED 010 048 MF-$0.50 HC-$4.60 

• 

Assessment is made of three methods for developing reading readiness 
in Spanish-speaking first graders. Daily one hour science instruction 
was conducted in English with ALM techniques; in Spanish with ALM tech- 
niques, or in standard English as the medium of instruction. Although 
the study determines that additional research is clearly needed, the 
document and program are worthy of examination. 

LAMBERTS, J. J. and others. Teaching English as a Second Language . Phoenix: 
Arizona State Department of Public Instruction, 1962. 61pp. 

This excellent publication is essentially a handbook -for teachers of 
English as a second language. It is not meant to be a classroom 
^ guide, though there is ample material that can be converted to class- 
room use, but rather it contains a series of articles which also sup- 
ply background understanding. This would be a valuable addition to 
the library of any language teacher, but particularly for the teacher 
whose students are learning English as a second language. 
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lANCASTER, Louise. Introducing English > An Oral Pre -Reading Program for • 
Spanish -Speaking Primary Pup;. Is . Boston: Houghton Mff lin Company, 1966. 
m^013 454 

s 28-unit oral program is a guide for teachers of Spanish-speaking 
tour- to six-year-old children. The material is well presented and 
is based on recent linguistic research and a coatrastive analysis of 
Spanish and English. The text provides step-by-step directions for 
the teacher, so that a knowledge of linguistics by the teacher is not 
required. Also designed to be used are 316 picture cards and' a set 
of 35 duplicating masters. 

I£IGHTON, Roby E. Bicuttural Linguistic Concepts in Education. Tucson: 
University of Arizona, 1964. 

A handbook of suggestions for the administrator, instructor, and 
guidance counselor interested in the problems of the culturally dif- 
ferent student. 

lEON-PORTILLA, Miguel. Aztec Thought and Culture . Norman: University of 
Oklahoma Press, 1963.. 104pp. 

A book which provides an outstanding background about today's Mexi- 
can-American. It should be required reading for a true understanding 
of the Mexican heritage. 

LeROY, W. J. and Cyrena B. Dinsmore. English Speaking ( Workbook .) Albu- 
querque: Home Education Livelihood Program, 1967.' 104pp. 

This excellent publication was written solely to introduce English 
oral and writing skills to adult basic education classes. It is pre- 
seTnted in the form of a workbook and is in three units - singulars, 
plurals, and the alphabet - with simple questions, all accompanied by 
dozens of appropriate drawings. The teacher's notes include a vocabu- 
lary of the 1000 most-used words, an excellent discussion of trouble- 
some English sounds for Spanisb^speaking adults, and suggestions and 
examples of ways to overcome speech problems* 

MADSEN, William. Mexican-Americans of South Texas. Hew York: Holt, Rine- 
hart, and Winston, 1965. 112pp. 

This book, in the field of cultural anthropology, is set in one county 
on the Mexican border, describing the sociocultural conditions of the 
Mexlcan^Amer leans living there today, and thus providng aid in deter- 
mining the educational heeds of these people. It is very well done 
^ and should be available to anyone working with Miexican-Americans. The 
book effectively utilizes Mexican-American cultural characteristics to 
explain the structure of culture and culture as a condition of the 
person. 

MANUEL, Herschel T. Spanish -Speaking Children the Southwest .. . Their Edu - 
cation and Welfare. Austin: University of Texas Press, 1965. 216pp. 



This book develops the background and the bases of current problems of 
Spanish-speaking children of the Southwest. It should be of great value 
those who are professionally Interested in this group, particularly in 
helping to determine their immediate needs. 
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26. MMIUEL, Herschel T. Tests of General Ability and Reading, Inter -American 
Series . Austin: Guidance Testing Associates, 1963. 

A revised series of tests of General Ability and Reading, designed 
for Spanish-speaking children who are just beginning the work of the 
first grade. There are five levels of the former and four levels of 
the latter, plus two forms of each level. There is also a pretest, 
constructed for use in teaching test procedures before the test is 
administered. Tentative norms are available. 

27 McCANNE . Roy. A Study of Approaches to First Grade English Reading Instruc - 
tion for Children"f^om Spanish Speaking Homes . Denver: Colorado State De- 
partment of Education, 1966. 270pp. 
ED 010 380 MF-$1.25 HC-$10.80 

Details the experiment and analyzes the scores of a battery of tests 
given to three groups of Spanish -speaking first graders before and 
after 140 days of instruction in beginning English, using one of three 
approaches: basal reading, second language reading, or language ex- 
perience reading. Two hundred and ninty-four children were Involved 
in the experiment, which reached tentative conclusions. A summary 
appears in The Reading Teacher, Vol. 19, 1966 pp670-675. 



28. 



McGRATH G D. Investigation of Mental Retardation and Pseudo-Mental Re- 
r^r^^tiL in Relation to Bilingual Sub-Cultural Factors. Tempe: Arizona 
State University, College of Education, 1960. 363pp. 
ED 002 810 MF-$1.50 HC-$14.52 

An extensive study of Southwestern children, designed to determine 
the role of cultural influence as a factor in the learning processes 
of children. A document that offers insights for teachers of Mexi- 
• can-American children that often are not thoroughly understood in daily 
association. Recommended to both the inexperienced and the experienced 
teacher. 



29, 



Colorado: 



. Readings for Understanding Southwestern Culture . 
Adams State College, 1963. 79pp. 



Alamosa , 



30. 



A collection of talks and articles which are Intended to enhance the 
reader's understanding of why people of the Southwest are what they 
are. Should enhance the understandings of educators planning programs 
for Mexican-Americans. 

, Neil Sherman, and Roy McCanne. Providing Opportunities for Dis- 
advantaged Children. Denver: Colorado State Department of Education, 1964. 



85pp. 

ED 001 077 



MF-$0.50 HC-$3.40 



A guide to developing a curriculum for the disadvantaged: migrants, 
culturally disadvantaged, lingually disadvantaged, culturally deprived, 
and educationally disadvantaged. Particular attention is given to es- 
tablishing, for the educator, an understanding and awareness of cul- 
ture and cultural differences. 
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ROJAS, Pauline and otiiers. Miami Linguistic Readers. Boston: D. C. Heath 
and Company, 1966. 

This series of readers, for use in instructing bilingual students, rep- 
resents an attempt to oin the findings of linguistic science with the 
Pedagogical practices of conventional reading programs. Their pur- 
pose ifto have children develop an understanding of English in addi- 
Mnn to correctly speaking, reading, and writing the language. Much 
5'r:L i.atioris'ut?lized!' limited only by the creativity of the teacher. 
The books represent a continuous progress program set up on 3 levels. 

SCOTT. Louise Binder. Talking Time. St. Louis: Webster Publishing Com- 
pany. 

An excellent book for teachers of bilingual students. It is "IJ*^ 
tuh mterials and suggestions for encouraging first graders to talk. 

SIZEMORE. Mamie. Teaching Readiji£ t^ 

Arizona State Department of Public Instruction. 1963. 57 pp. 

This publication is an excellent guide for teaching '^f*'*^"^ "J^^,!^" 
Ungual child. Not only does Mrs. Sizemore P'^^^'^^'^^^^^^^'^tinoit- 
of reading itself, but she also devotes^ime to explaining the import- 
ance lnd use of hiving an adequate knowledge of the students cultural 
backgrounds. The book is aimed at elementary teachers, but there is 
also a large section devoted to upper grade bilingual s^"^^*"" • 
evea some space for pre-school bilinguals and their reading readiness 
problem. The content could prove to be most helpful for many teachers. 

SMOKER. David. Research and Activity in the Language Arts fof gli Pre-Jri- 

AniZ ClJlLlIIiliZ ^^^^ Non-English SpeakinS Child. Albuquerque: 
Swthwcstcrn Cooperative Educational Laboratory. Inc.. 1967. 50pp. 
RC 002 135 (Available NCR. May. 1968) MF-$0.25 HC-$2.00 

This publication contains summaries of 10 programs and research activi- 
ties. While the information is not presented in grc«L detail, it does 
Indicate what is being done and where further information can be ob- 
eained . 

' STEK:n£R. Anne. "An Exp.jrimental Approach to the Teaching of Oral Language 
' and Reading." Harvard Educational Review . Vol. 36. No. 1. Winter 1966. 
pp42-59. 

presents a study of disadvantaged Spanish-speaking children having a 
high Incidence of reading failure from which a method of developing 
and Interrelating oral language and reading behaviors was devised, 
utilizing a self -concept program and a science program. 
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36. STOCKER, Joseph. The Invisible Minority . . . Pero No Yencibles , Washington, 
D. C: National Education Association, Department of Rural Education, 1966* 
50pp. 

This report initially presents a beief survey of the background of the 
Mexican American in the five-state Southwest area and the problems he 
encounters, followed by details of some clearly superior, even inspir- 
ing, innovative programs for Spanish -speaking children. Th^' survey 
team was comprised mainly of educators from the Tucson Public Schools 
and the Univeristy of Arizona, and was called the NEA - Tucson Survey 
on the Teaching of Spanish to the Spanish speaking. The programs are 
truly remarkable and should provide guidance to others working in the 
same area. 

37. WILKIN, William W. The Education of Children From Spanish Backp;rounds . 
(Unpublished Thesis. University of Denver, 1955). 

Develops guiding principles for teachers in schools where Spanish bi- 
lingual home background has an effect on the child's learaing. In- 
vestigates the character of the minority conmiunity and describes es- 
tablished practices and techniques that will benefit teachers in this 
situation. Discusses means to determine the nature of the child's 
environment that affects hts learning. 

38. YOES, Deck, Jr. "Reading Problems for Mexican-American Children of Texas." . 
The Reading Teacher > Vol. 20, January 1967. pp313-318. 

Reviews ESEA Title I Projects in texas which are designed to strengthen ) 
Instruction in reading for Mexican-American children. i 

39. -ZINTZ, Miles V. Education Across Cultures . Dubuque: William C. Brown Co., 

Inc., 1963. 412pp. 

An informative book prompted primarily by the author's desire to trans- 
late research findings into useful and organized form for practitioners* 
I daily use. Utilizing Spanish -American and Indian populations for exem- 
plary samplings and illustrations, the content covers the range of edu- 
cating^ minority group children from the understanding of environmental 
Influences of child and teacher to problems of m eting educational 
< needs in curriculum. The book is a resource guide useful to every 

teacher. of minority group children. 
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16,4- The sources of Non-English materials and textbooizs are: 16, A % ^ I 

(m-rk all that apply) 

0- not specified 

1- are yyitton- ^ native spealiers of that language 
2;-coinme* ^ial/y prepared and published in coxantries where 
-!JI-E is the native language / 

(yieveloped by the project's own bilingual staff 

4^eveloped by the staff of another bilingual project (specify which) 

5- Kieveloped in conjenction v/ith project parents 

6- developed by or with members of N-EldT community 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

Arartj cross cultural 
, "^commercially prepared and published in the U.S. 
;^are translations of U.S. texts 

|1j/are coordinated with materials used in the regular subject 

cxxrriculiTm 
^^S-other (specify) 

16.5 The specific bilingualAicultural materials used in the language 16.5 | 
component are: 

0- not specified 

1- xerox attc^ched-page and document XtTOX , fluHo^d^^ ',FiclvA<\eS^ 

17.0 STUDm GROUPING )^ ^ - K. ^S^^^J^ bcblxo^.- f V 

17.1 Studert grouping; mixed or separated into dominant language 17.1 I 
groups: (mark all that apply) 

0-not specified 



i^pils of both j .i nguistirc geroups are : 
afirles 



^palways mixed for allr'learning 
^-mixed for language learning 
3Haiixed for some acad^ic subject learning 

4- mixed for non-academic learning; art, music, gym, health 

5- separatti for native and second language learning into 
dominant language groups 

6- separated for most academic sub j ecu leaming into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a. - (no I 'l studsnts) 

17.2 Students are grouped for language instruction: 17.2 
(mark all that apply) A-more tlian the time B Less than ^ the time 

0- not specified 

1 - total class ^ 

2- j2iall groups (specify size) \ 

3- individual instruction '^^ 

17.3 Criteria for grouping: Stud ents 

0- not specified I Non Eng II Eng dom ^lEng dom 

dom SilT NEIIT 

1- by age HOtQrOUwp< 

2- by natiye language ^ Vj 

S-by dominant language 

4- by latiguage proficiency 

(ex. level of reading skill) 

n.a. not applicable ' . ' 

(no E.dom/NEilT) ^tL^ ^ — ZZT' 

18.0 TUTOPwING " ~ 



II8*1 Student Tutoring is: (mark ail that apply) 



18,1 i^Q jtfg 



17.0 STUDENT GROUPING " ^ conc^^o.^o Wic*^- 



(specify how this is deterained) 
B^rare cross cultxiral 

'©commercially prepared and published in the U.S. 
4flr'are translations of U.S. texts 

^y^are coordinated with materials used in the regular subject > 
curriciili^n 

12-other (specify) *. 

16.5 The specific bilingual/bicultural materials used in the language 16.5 | 
component are: 

0- not specified 

1- xerox attu.ched-page and document X tfO X SlHo^dir^eci inciuc^^S 

17.1 Student grouping; mixed or separated into dominant language 17>1 I 
groups; {mark all that apply) 

0-not specified 
^ Eupils of botli linguistic groups are ; 
Myalways mix3d for all learning 
^HQiixed for language learning 

3- 4iiixed for some academic subject lusirning 

4- HQaixed for non-academic leaniingr art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

•6-separated for most acaderaic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a, - (no ^.T stud ants) 

17.2 Stiadents are grouped for language instruction; 17.2, 
(mark all that apply) A-more than y the time 13 Less than the time 

0- not specified 

1 - total class , 

2- 3mall groups (specify size) 

3- individual instruction 

17.3 Criteria for grouping: Stu dents 

0-not specified I Non Eng IX Eng dom ' ^lEng dom 

. 1.by age NOt CI TOlxped. 

2- by native language ^ 

3- Dy dominant language . . _ . 

4- by language proficiency 

(ex, level of reading skill) 

n,a, not applicable ^ . 

(no E.dom/NSIT) ^ 



18.0 TUTOPJNG 

M^l Stijdent Tutoring is; (mark all that apply) 18,1 N^Qf/E ' 

^ no-not mentioned 

0- type iFu not specified 

1- inter-ethnic(^^-^^ student tutors SIT students) 

2- intra-ethnic (lI-SW student tutors N-SIT) 

3- done by older children (cross age) 

4- -done by peers (smue age) 

5- other (specify) 

18»2 Paraprofessionals or aides Qive tutoring or instruction as follows; i O a U 
0-area not specified 18.2 1 1 ^ ; " 

nt,irt>er-etlinic (N-UIT aide tutors KIT student) 
In the acqusition of native language slrills 
)in the acqusition of second langixage s]:ills 
Mtn other academic subjects 
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'18;3 Parent' tutoring; (aarlc aU that l^ply) 18 o f\fth€. 

no-not mentioned * — 

0- type not specified 

1- inter-etlinic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for tlieir children: 

3- in the home by a home-visiting teacher 
^-in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 

7- materials are provided for use in hone by parents 

8- other (specify) 

19.0 CURTJCULmi PATTEIUNS q Lf 



The, s.t^t ed curriculvim pattern of the bi lingual project : 

1 -accept for inclusion of N-aiJ instruction the curriculum is 

otherwise iypieal or regular, for this state. 

There are other modifications whithin the curriculum of the 

bilingual program which differ from traditional, typical curii- 

culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
. grouped together during part of the school day 

3- flexible or modular scheduling 
(3/small group instruction 

5- individualized learning 

6- open classroom 

JZs^uided discovery and inqiJ-ry 

\B;^ curriculum which is both child and subject-centered 
9-others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVEL0PI3I.JT 



ERIC 



20.1 Cognitive development in early chUdhood grades is fostered through: 

u-methoa not mentioned ^ ^ I 3L 3 4 S L 

©structured envirionment rich with materials child can manipulate* * ^ ' ^ 

order, compare, match for perceptual-motor development 
(^ion-verbal materials, such as llontessori materials from which 

children can learn sensory discrimination, matching, seriation. ^ 
^counting, addition, subtraction ' 

(>:JLabeling and discussion of concepts related to time, space, distance 
position > ^ > s^i^nce, 

(^labeling and grouping actual objects to leem classification- ^ 

grouping objects with common attributes and labeling their ' 
^->^ttributes (i.e. colors, sizes) 

{S^ixect experience of processes of science through discoveiy. using 

materials rather than text; active experimentation v„ y,,.! , , , 
ruid^npp -r-i-h^-n +v,.v, + v ^ child with teacher's 

V^iVtrir+ ^^^.iicr then t-achcr demonstration. 

(_6^direct experience of math through liscove^r* rather than instruction 
^-otner (specify or xerox) p. no. and document: 



7- naterials are provided for use in hone by parents 

8- other (specify) 

19*0 CUPJlICULUli PATTEilllS 19>0 ^ 

The stated ctirrictilm pattern of the bilingual pro.icct : 
1 -Except for inclusion of N-EllT instruction the cTorriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the cuiriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 
^^small group instruction 

5- individuali2ed learning 

6- open classroom 

^^2rfuided discovery and inquiry 

\8;^ ciarriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
e3q3eriences children encounter in the home, comunity 
and through mass media i.e# TV, describe below: 



20.0 COGNITIVE DEVELOPiSlTT 

20#1 Cognitive development in early childhood grades is fostered through: 

^method not mentioned 20.1 3^4^ 5 j i 

(l^structured envirionment rich idth materials child can manipulate 
^order, compare, match for perceptual-motor development 

^^on- verbal materials, such as llontessori materials from which ^ ^ 

children can learn sensory discrimination, mtchiiag, seriation, NiOt 
^^ounting, addition, subtraction 

Q^abeling and discussion of concepts related to time, space, distance, 

position ^ 

^^labeling and grov5)ing actual objects to learn classification; ' 
grouping objects with common attributes and labeling their 

y^attributes (i.e. colors, sizes) 

^S^irect experience of processes of science through discovery, using 

materials rather than text; active exioerimentation ^ ^^^^^^^ ^^^^^ teacher's 

miid^ncc rather then t.-chcr dcrionstration. 
Qb^direct experience of math thi'ough discovery rather than instruction 
^r-other (specify or xerox) p. no. and document: 



20.2 Cognitive development in later grades (grade 4 an(i*.above) 

0- method not mentioned 

1- specify or xerox p. no. r,d document 
n.a.-no grade U or later grades 
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21 .0 Sl!lF-SSTSSt>I 21 .0 '^j 




Stated methods of projec t pcp penejr^^ I J 

no-self -OS tocra not mentioned as an objective 
0-self -esteem is an objective but xaethods not specified oL \ 

Teacher encourages pupil to verbally express his feelings: 
[^through role-playing 
puppetry 

Language-e:wperience approach: students dictate stories froia 
their ovm esq^erience Van Allpn CApprocxdn 
jl-teacher accepts, aclaiowledges ideas and feelings 
/5-teacher encourages non-verbal expression of child's feelings 
^^--^hrough painting^ musiC; dancing 
6- teacher provides '^experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

(^^teacher provides e3q)eriences leading to conpetency and Q 
success 

8-teacher provides experiences where occasional failure is 
WiOiowledged as part of everyone's experience; ' second 
attempts are encouraged 

pother (specify) (xerox or summarise) document page § 

Teg^^erprovides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of c\arriculum 
d|^!t)upils choose acti^/ities from a variety of interest centers 
T>-older puils participate in curriculum planning and/or 

development 

H-pupils write a bilingual newspaper for disseiuination to xhe 



a? 




22.0 Lmm. 



coianunity j a 

tMrSTrJlTEGIES eoaWt cK;ui ^ (<kerNVtcV ^*<iK o^rs . 22.0_L 



1-The project mentions the following specixic 3 earning; strategics 
as important for reaching a partictolar ethno-linguistic group: 
(specify or xerox) • Document and^ Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classi-oom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned . . 



23.0 BICULTUruUi GOMPOIIENT 

23.1 This program is: 23.1 5^ A. 

I^oxlingual alone 
Q^ilingual and- bicult\xral 



icteacher accepts, aclaiouledges ideas ana roeiin^ 
/5^acher encourages non-verbal expression of child *s feelings 
^^-^hrough painting, music, dancing 
6-teacher provides experiences *n which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to Bake fun of 
"different" ways 

(J^acher provides experiences leading to conpetency and ^ 

success P ^ 

8-teacher provides experiences where occasional failure is 
aclaio\7ledged as part of everyone's experience; second 
attaapts are encouraged 
^..JSother (specify) (xerox or sunmarize) document page n ' ,1 , 

Tedb^ar^provides experiences in pupil self-direction mid acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 
^^upils choose activities fron a variety of interest centers 

1>^lder puils participate in cm-riculum planning and/or 
development 

14-pupils write a bilingual newspaper for dissemination the 

comnunity 1 sip 




/nv ^/fosur^ . • "I 00 n I 

22.0 LSAl'>NIMr STRATEGIES enaWt cVvJlA UervVicV vOdK ffM\€rs . 22.0_J_ 

1-The project nentions the following speciTic Icaminf; strategics 
as important for reaching a particidar ethno-linguistic group: 
(specify or xorox) Document and Page no. 

EKaaple; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroosi where teacher partici- 
pates rather than directs all activities and students or groups of 
st\idents in^.tiate ajctivites, move about freely or sit in a circle or 
horseshoe rather than sit in revs, has been found more effective. 

0-none mentioned a r> 1 L ' 



23.0 • BICULTUrcilL GOtiPOlIENT 

23.1 This program is: 23.1 — Sry- 

l^oilingual alone 
(2^ilingual and bicultural 
>-bilingual and multicultural 
0-not specified as to which of the above 

4.-an ethnic studies program is included in the bilingual program 
5-^rt, posters, re alia crafts of both cultures are exhibited in 

©the classroom 
language and cultural content are integrated 
7-other (specify) 



f 
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23»2 Cross-cultural awareness: 23#2^ 
If project Lientions specific values or nodes of behavior of 
N-aiT culture, please suiuarlzc beloi/: (or attach xerox) 

fovuid in docuuent ^, page ?r ^ 

0-not mentioned * - - 



0 



23.3 1-if project mentions efforts to decrease etlxnocentrism in 23#3, 
either or both groups, describe below: (or xerox-document page///) 
0-none mentioned ^ i . i i V -L ♦ ^ 

23*4 In the biciiltural compenent loiowledge of the N-HiT culture 23.4 \^\^ ) ^ j'^j 

involves (narl: all that apply) 
C^no biciiltural component mentioned 

Q;piHmanistic aspects of culture: ideals and values, literature 

(oral or written), achievement of particular people or politcal 
^,^*>movements 

[2^ Historical-cultural heritage of the past — contributions to art 
and science 

^Q'Deep^ ciiltvire: family patterns and contemporary \ie.y of life, 
(^itemization of stirface aspects of a country — geography, dates 
^^of holidays etc* 

C5»A specific ciilture only e»g» one Indian tribe 
Qo^arious ciiltures of same ethnic/linguistic group (i»e, Spanish- 
^^.^peaking peoples) ^£ )^ it 

\2sA third culture diffe:i7ent from NHaT or HIT 
8-Other (specify) 

Span, ^n- cuWt ^e. «i)u*fi Wof 



23.5 American culture is defined; 23.5. /^^^ ^ 

O~not specified 

1-narroiflyr primarily Anglo-Saaon orientation 
L^^roadly: ethnic pluralisu of iUerica.— multicultural 
^contributions of various ethnic groups discussed 
Q^ther( indicate douiJment and page number fcr icerox) or 

elaborate in your own \/ords St« oJbo^lC if u \ 

24.0 COiiiiUillTY CCSiPOKEflT 

24*1 Bilingual aAbu ft gic s are provided for: 2A.^^Aa^^^lJ^ 
0-group not specified ' ' 

^project children 
ffikdults of the project community 
(^Jfteachers 

no-bilingual library not mentioned , t i i 



23#3 1-if project nentions efforts to decrease etlmocentrism in 23.3^ 
either or both groups, describe below; (or xerox-docment page///) 
0-none mentioned ^ i 1 1 Cy ^ ^ ^ -A-.v 

0.\ tKiS (^Q^o^^ 4t>^ project NJer(<^Cca.+^ 

23.A In the bicxatural conpenent Imowledge of the M-HIT ciatiire 23.A ^^^x"^ } ^ ^^j ^ 

involves (nar' a.11 that apply) 
0^0 bicviltural component mentioned 
Q^umanistic aspects of ctiltiire: ideals and values, literature 

(oral or written), achievement of particular people or politcal 
^^ovements 

(^Historical-cultural heritage of the past — contributions to art 
and science 

^y^Deep* cultures family patterns and contemporary way of life* 
(^itemization of surface aspects of a country — geography, dates 
^^f holidays etc. 

specific culture only e.g. one Indiaii tribe 
^^arious cultures of sane ethnic/linguistic group (i.e. Spanish— 
^^^-*>speai:ing peoples) ^0 )C 1 1 

\aJi third culture different from NSiT or HIT 
8-Other (specify) 

Span. /W. ouWe. of SoyAh 

23#5 American ciilture is defined: 23#5 ^J ^^ . 

0-not specified 

T-narrov/ly: primarily Aiiglo-Saxon orientation 
{2^roadly: *=*thnic pluralisu of America.— cultural 
^contributions of various ethnic grrn^ps discussed 
^3^ ther( indicate document and^page number fcr xerox) or ^ 

elaborate in yo\ir ovoi ^;oJ:ds 5tA abo^lft,. / C ll k cH-^ 

ai.O COiiiiUillTY CQiPOKEMT 

24,. 1 Bilingiial iibiiaric s are provided for: 24.1 flj 

0-group not specified 
^project children 
©radults of the project community 
Q/teachers 

no-bilingual library not mentioned ^ i 

24.2 An ethnic studies library is provided for: 24.2 5LyJ^_ 

0- group not specified 

1 - project children 

(x^ dults of the project community 
^^eachers 

no-ethnic studies library not mentioned 
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24^.3 Provision is made by the school for informing the parents 2A.3 i 3^^ ^ 4^ 

and corariunity about the progran through: (Marl: all that apply) 
0-i:^ethod not specified 
jo-no provision for informing comunity 
[j)oL. bilingual newsletter 
^45tmonolingTial newsletter 
?A-3ws sent to mass media, 
tif articles included with project, check U 

-bilingual fliers sent home ^ I ^ 5 ^ 

^yformal meetings r * 

^informal meetings open to entire comiaunity 
J-neetings conducted in both languages 

9- home visits 

10- other (specify) 

11 - project director personally involved in program 

^—dissemination, specify how • j X*.. i^' V 

24.4 Coram\inity involvement in the formulation of school policies 

and programs is sought through: 2A*U ^ vT/^.,\L 

0-type not specified 
no-not sought 

(J^e:cisting community groups worlcing with program 
2-bilingual questionnaires 

S community-school staff committees • ^ttmmitVt^ *• 

comiiiunity advisory groups -3 porf*tovVs \t\ fnAr\v%i^^ COW 
" I ' 5--formal meetins open to the entire community w\a|^ r^Coyv^w^^nLdod^OnS^ 

6- informa'l meetings with community groups f%pr^«v>+ ParojrcVS iv^^€jp«i+* 

7- other (^pecif^r) ^ ' 

8- project director personally seeks involvement of community 

in program, specify how * ' 

^atiarvVS >Hork. a\^eS assist in mebili's^iAg ctn^nknit^ 



24*5 The school keeps infomed about community interests, events and 

problems through; ^-5^ 
no-no mention of school seeking to be informed about comunity 
1 -meetings open to the entire cormnunity conducted in both 
^languages 

(^g^coiroraunity representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
0-method not specified 



2ii.6 The school is open to the community through: 24«6^ 

0- not mentioned 

no-school is not open to comijiimity for coiiHiiunity use 

1 - opening school facilities to the community at large for use 
^.....^^^after school hours and on weekends ^ ^ 
^2^1-0 viding adult education courses C«irctr 0|aB»r4Mi'H| nr»0nw^ 
^-other (specify) C.^tS" 



Tyinfornal meetings; open to entire con.;iUr::/ty 
"S-neetings conducted in both languages 

9- home visits 

10- other (specify) * 

11 - project director personally involved in program 

^^dissemination, specify how j • i- 

24-4 Coinm\ini1y involvement in ohc f emulation of school policies 

and programs is sought through: 2A*4 i . 3 n 

0-type not specified ' 
no-no t sought 

(5^e::cisting community groups working with program 
2-bilingual questionnaires 

(^community-school staff committees . ' a^^^ . 

5l^^comm*unity advisory groups -3 p€^ttyv4$ \r\ fl\^X>SMf\^ *\f*- 
f I 5-formal meetins open to the entire community VticJCjt TC cxm^, n-^y\dirtdK OtiS 

6- informal meetings with community groups f^pr««v%i» PaCtt^ i¥ik:rei+S 

7- other (specify) ^ » 

8- project director personally seelcs involvement of comm\inity p a37 
in progi'am. specify hov; ' 



24-5 school keeps informed about community interests, events and 
problems through: 

no-no mention of school seeking to be informed about cocmixinity 
1 -meetings open to the entire commxinity conducted in both 
^^languages 

(g^coroTdunity representatives to the school 

3- bilingual questionnaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
O-method net specified 



The school is open to the commxinity through: 24>6 

0- not mentioned 

nc-school is not open to commxinity for coiimiunity use 

1 - opening school facilities to the coLmiunity at large for use 



-^^^^^after school hours and on weekends 



( 2-^roviding adult education courses Career O^^or^iHi'H^ ^ic^tlBUO 



^5--other (specify) q 



25.0 EP^ICT EVALUATION 



25%1 Project mentions description or dissemination of the bilingual 

program through: 25 ii 
(ijinewspaper articles . 



^2-radio programs 
3;:-TV programs 
C^irideo-tapes 

5-filJns Cpt^ 
v^^visitors to observe the program i 



, Objective 12 

To improve school and community .relations 

We attempted to improve relations between the school and 
■ community by making the parents feel a belonging to the 
program. Our results were not as rewarding as we would 
I have liked them to be but "the ice was certainly broken. 
I We also presented our program over a local radio station 
I and a local television station on two different occasions 
We also took advantage of opportunities to speak before 
differenc groups regarding our program. Some of the 
groups we appeared before were: 
t. PTA Groups 

2. Community members groups 

3. Model Cities Groups 

4. College of Santa Fe Classes 

5. Board of Education 

6. Local Radio Station • 

7. Local Television Station 
8.. Regularly Scheduled Principals Meetings 
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25.2 Project's irapact: 25*2 

1- ProJect mentions tliat other classes in the school, but 
not in the program have piclied up nethods or material from 

^^he bilingual program 

(>iProject mentions other schools in the local educational system 
y-Nhave started bilingual programs 

{^TG^ect mentions tlmt a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opment needs 

26.0 ?.OLE OF EVALUATO:. 

26*1 Evaluator has field tested, on a group of children \/ho are of 
the same language, culture and grade levels as the children in 
the bilingual program: 26.1 
Qrnot mentioned 
(lyt^ublished measures 

2- staff developed measures 

3- staff translations of published measures 
^-staff adaptations of published measures 



26.2 Evalxiator has personally observed students in the program: 

0-not mentioned 
no-neve r 

l^once or twice during the year 
(zhiOTe than tvdce 
3-regiiLarly 
4.-other (specify) 

26.3 Evaluator has met with teachers: 

0- not mentioned 
no-neve r 

1- once or t\doe during year 
^2)raore than tirdce 

>-regularly 
>i-other (specify) 



27.0 EVALUATION PROCEDUIIE 

27.1 ^ 

2-A comparison group will be chosen 

27.2 fi-not specified (marl: all that apply) 



0-hot specified 
Vj/A comparison group has been chosen 



A' - 

(J>Pre-tests have been given to project group or sample 
2- '= will be " " 

O^ost- tests have been given to project group or sample 
4.r " will be " " 

CS^re- tests have been given to comparison grou^j 
•iir " will be " " 

(TA'ost- tests have been given to comparison group 
8- " will be " " 



26.2 



26.3 ^ 



27.1 



27.2^^^ 



ERIC 



Addendum II 



TESTING SCHEDULE 



Name of Test 



Date Administered 



ERIC 



1. Metropolitan Readiness 



2. Peabody Picture 
Vocabulary Test 

3. Cultural/Self-Concept Test 



4. Metropolitan Achievement 
Test Form A 



5. Peabody Picture 
Vocabulary Test 



September 17, 1970 



November 2 - 4, 1970 



November 10, 1970 



To be Administered 
May 17, 1971 

To be Administered 
May 13, 1971 



